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ABSTRACT
Developing a strategy for analyzing
sex role stereotyping in reading
skills materials
June 1978
Yvonne Villanueva,
M. S. State University of New York,
Ed. D. University of Massachusetts
Directed by: Professor Sheryl Riechmann
The purpose of this study is to develop a set of
questions or a framework to help in the analysis of sex
role stereotypes in reading skills materials in Spanish
America using Venezuela as a case study.
The emphasis of the study is on the process used to
arrive at the final set of questions rather than the re-
sults obtained by their application to selected Venezue-
lan books. Because of this, the results obtained are
not to be generalized to any other but the books used in
the study.
After a review of the appropriate literature, se-
veral attempts were made to design the framework using
) as a basis studies done in the United States. The major-
ity of those studies used traits or appropriate norms
of behavior as a basis. Those attempts were considered
too difficult and inappropriate for use in Spanish Ame-
rica because of cultural and language differences.
The final design of the framework is divided into
three parts: bibliographic information, individuals in
the illustrations and the portrayal of society in the
narrative. The researcher used this framework to ana-
lyze five primary school books from Venezuela and deter-
mine if the results obtained showed evidence of sex role
stereotyping. After the results were presented and dis-
cussed, conclusions were reached as to the usefulness
VI
an
of the analysis framework.
The next step was to test the design by having
outside rater apply it to three of the books used by
the researcher. The differences between the results ob-
tained by the rater and those obtained by the researcher
are discussed and analyzed at length. Basically, the
ratings were alike and the questions were considered to
be easy to work with and adaptable, with minor altera-
tions, for use in other Spanish American countries.
The study ends with a discussion of the specific is-
sues related to possible ways to expand this process by
formulating questions keyed to specific areas such as
economic participation, family portrayal, et cetera.
A number of classroom intervention strategies are giv-
en to help people using this process to deal with the
sex role bias at different levels in the educational
system. Suggestions for further areas of research are
also included.
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CHAPTER I
STATEMENT OF THE PROBLEM
One of the most important problems confronting un-
derdeveloped countries today is the integration of wo-
men into the developing forces. Their participation in
the economy
,
the educational system and the social sys-
tem is of prime importance. Though there is a recog-
nized need for their contribution, in many instances sex
role stereotypes within their own cultures prevent them
from doing so. Among the strongest of those social con-
ventions are those that have to do with appropriate beha-
vior for each sex, which are learned at an early age.
Children are exposed to conventional stereotypes
long before they learn how to read. Those standardized
conceptions or images held in common by members of soc-
iety and invested with special meaning for the members
of that group, are all around us. The influence of the
parents, television and other aspects of the environment
will make the children aware of social conventions.
A critical part of the learning process comes from
the books. At a young age children usually become in-
) volved in looking at the pictures in books while the sto-
ries are read over ;.md over to them. The books are in-
dicators of the current social expectations for each sex
and they also portray what society expects and demands
from the children reading them. Those same books will
also help socialize children into future work choices.
Because children pick up sex role expectations so
early and because a large source of this learning comes
from books, special attention must be given to the con-
tent of the illustrations and narratives in those books.
Since schools play such a large role in children's early
development, the books used in the primary grades are of
1
2particular concern.
The main objective for developing a strategy to ana-
lyze sex role stereotypes is to propose a set of guide-
lines or a framework for the evaluation of textbooks at
the primary school level. Since there is a need to eva-
luate the effects of social conventions or roles on the
children, a strategy that could help to identify sex roles
and to determine areas in need of improvement or change
can be a helpful tool. Such a tool can be specially
helpful to the Spanish American countries where very few
studies have been done on this subject. Of the American
continent, the United States is the leader in the study
of role stereotypes and hov/ they affect the behavior of
women. Unfortunately
,
the South American countries are
lagging behind in this area of research.
On May 26th, 2?th and 28th, 1975 the Special Commit-
tee for Studies and Recommendations of the Inter-American
Commission of Women met in Caracas, Venezuela. The spec-
ific task for this meeting was to discuss present trends
and changes in the legal, social and educational status
of women and men, and the principal obstacles that must
be overcome in order to achieve equality of rights, op-
portunities and responsibilities within the context of
the realities of the American continent. Special atten-
tion was given to prevalent patterns of behavior and to
the social, cultural and educational structures that
have limited women’s field of action, preventing them
from assuming their full responsibilities in the modern
world.
Since the situation of women cannot be separated,
as the Commission has stated, from the problems of the
integral development of their countries, an education
that does not help to eliminate discrimination and to
change attitudes towards women is a hindrance to the de-
velopment of their countries. The great majority of
3women themselves are not aware of the role that they
should play in modern society and have not assumed the
corresponding responsibilities (CEER-CIM, 1975).
In the specific case of the Spanish American coun-
tries, the need to make women aware of their potential
contributions to the development of their countries re-
quires a great deal of work. The major stumbling block
illiteracy (United Nations, 1967) • Specific recom-
mendations on how to help conquer illiteracy, and at the
same time create an av/areness of potential contributions,
always center in the need to develop curricular mate-
rials that are not stereotyped and that portray both
males and females on an equal footing (UNESCO 1959, 1967,
1974, 1975).
The Commission has also suggested the necessity of
developing a series of criteria that can be used for the
study of the school as a socializing agent and of its im-
pact on v/omen. One of the areas selected for study is
the textbooks.
Textbooks and other teaching materials should be re-
evaluated and, when necessary, rewritten to ensure that
they reflect an image of women in positive and partici-
) patory roles in society. A very important aspect of this
re-evaluation has to do v/ith the family, an important
agent of social, political and cultural change. If women
are to enjoy equal rights, responsibilities and opportu-
nities and are to contribute on equal terms to the soc-
ial, political and economic process, the roles and func-
tions traditionally assigned to each sex within the family
and elsewhere will require continued reassessment in the
light of present conditions.
As suggested above, in order to bring about changes,
society has to re-educate its members. One obvious way
to do this is through the portrayal in literature of
both male and female members of society engaged in di-
4verse occupations and activities. Doing this will have
the greatest impact if it is done at the very early stage
of the educational process, when society and children are
getting acquainted with each other. The tools used by
the educational systems (such as readers and texts) to
help socialize children into acceptable patterns of be-
havior have to be re-evaluated to ensure that they re-
flect a realistic av/areness of the potential contribu-
tions of both sexes to the development of society.
Review of the Literature
The past decade has seem the development of increas-
ing worldwide concern for the role of women and their
contribution to all aspects of society. Because of the
growing awareness that women are not counted on in se-
veral areas of the economy, many professionals have be-
come preoccupied with the relationship between sex roles
and women's participation in society. Nevertheless, ve-
ry little of that research has been done in the Spanish
American countries. In many cases, scholars who approach
the subject of v^omen and their roles in Spanish American
societies tend to assume that the culture, with its
j strong tradition of "machismo", effectively closes all
avenues of action for women.
The "machismo" or male supremacy theory of the tra-
ditional Spanish American eocieties, has its basis on
the less known "marianismo" cult or the reverence of the
mother. This cult is one way the women have to ensure
and preserve their informal power. The mother in those
traditional societies, is the center of the family life
and derives all identification from her role as mother
and as an informal socializing agent. Women are con-
sidered incapable of being providers but are in fact
the household administrators. Men, on the other hand,
are the ones to deal with the world outside the bounda-
5ries of the household. They are the acknowledged pro-
viders with clear areas of influence in the economic,
political and military spheres. Their pov/er is strong-
ly rooted in the religious cult. As the Father in the
Trinity
,
the husband is the head; as the Son, he res-
pects and honors the mother but all his power is based
on his father. The respect and honor due the mother is
the ’’marianismo " cult—an identification of the wife-
mother with the qualities of the Virgin Mary: patience,
endurance, love, sacrifice and in many instances tole-
rance oi the behavior of the male. In practical terms
this translates into an idealization of the mother or mo-
ther image—the "macho" considers his mother sacred and
will always respect and protect her.
Women unconsciously encourage this set of beliefs
because it offers them a degree of power. To attain
that informal power
,
vi^omen develop informal networks of
communication and kingship. Once the networks are in
working order, women maintain them as an informal system
of exchange that is parallel to the formal market econo-
my and social class system.
Since they are not recognized as the ones to repres-
ent the family in society, v/omen build up spheres of in-
fluence by exchanging information, services and favors
but always giving the credit for the decisions to the
males, thus ensuring their own protection and power (Lom-
nitz, 1976), In most cases, women of lower economic
strata in the cities or the rural poor satisfy their ba-
sic needs through this system of informal networks.
As seen so far, there is evidence that women do have
a consideraole amount of power within the family unit
and that their informal influence can be far reacning.
In the specific instance of political and economic part-
icipation, researchers are divided. Some think that only
thro'ogh a complete change of the societal structure
6can women achieve equality of opportunity and participa-
tion. Others believe that women themselves can be the
agents of change.
The first group of researchers looks at the problem
from an economic point of view, as evidenced in the pa-
pers presented at the Women and Development Conference
at //ellesley College in June, 1976. A variety of inter-
esting conclusions was offered there, such as the suggest
ion that there is a need to examine the range of occupa-
tional options for v;omen in specific class environments,
thus helping to identify those informal economic activi-
ties that tend to create their own demand (Arizpe, 1976),
The vast number of women v/ho migrate from the rural
areas to the cities do so, among other reasons, as a stra
tegy for survival of the family unit, where they are in
charge of providing for the basic needs such as food,
clothing and shelter (Jelin, 1976). A study made on the
basic-needs approach to the integration of rural women
in development, posed the question of whether women
should be moved forward into the formal wage market and
social visibility or baclr^vards towards the home and more
effective child care, hygiene and nutrition-based cook-
ing. Rural women emerge as not underemployed but over-
worked under highly complicated systems of sex typing,
not only in the area of but also in the access to
credit, lands, et cetera (Palmer, 1976). The rural women
who migrate to the city usually join the vast number of
domestic servants who free the middle and upper class
women to pursue careers and profitable jobs (Figueroa,
1974).
The preceding information is taken into considera-
tion by Armand and Michelle Mattelart (1969) v/hen they
suggest that equality does not guarantee that women will
be assimilated into the society and that one v/ay to
7achieve that goal is to change the present societal
structures in order to ensure a new level of acceptance
for women.
Most international organizations lean towards educ-
ation as the single most important factor determining
the role of women in society. This is so, since women
learn very young that certain behavior is expected of
them. They are taught specific roles and those roles
are usually confining and tie them to family life and
house work. Since society puts more importance on the
education of males, girls tend to leave school very
young, with hardly any education but with a certainty
that their place is in the home and that they have no-
thing to contribute to the economic and political spheres.
In the area of political participation or public
life, both the Seminar on Civic and Political Education
of '//omen (U.N.
,
1968) and the Seminar on the Participa-
tion of Women (U.N.
, 1959) come to the conclusion that
the single most important factor deterring women from
participation in this area is illiteracy. Better civic
education programs, introduction of free and compulsory
primary education, better training and, specifically,
the elimination of differ..ntial treatment in the curri-
cula and educational materials were given as possible so-
lutions.
In the same vein, another study on coeducation by
UNESCO (1959) showed that the principle of coeducation
rarely appeared in the legislation of the countries sur-
veyed, and that the lowest rate was present in the tech-
nical schools. Coeducation v/as widespread in primary
school but it decreased from primary to secondary to
technical. The study concluded that the factors lead-
ing to coeducation contribute to the promotion of women.
Another aspect of the same problem surfaces when de-
velopment projects are introduced to miral or urban
8areas v/here v/omen have developed informal economic sys-
tems to help in the survival of the family. Such tradi-
tional roles might include exchange of goods such as
crafts or hand sewn items for food staples or the fram-
ing of small agricultural plots. Those networks that are
vital to women are broken with the introduction of new
technology or skills areas. Y/omen end up not qualifying
for the more technical jobs because of lack of education
and also have to face competition from men trained in de-
velopment projects moving into their old traditional
skill areas. So, in many instances, national development
programmes are in fact affecting women negatively.
Occupational sex labeling is another problem (Cha-
ney, Schmink, Galotti, 1974 ). Women are denied access to
training for jobs considered "male territory". They are
allowed only into female occupations, thus barring them
from actually participating in policy formulation in such
areas as governmental politics, economic policies, et ce-
tera. Women suffer under preconceived ideas of their eco-
nomic worth and occupational place. In Spanish America,
a widespread belief that the education of males is a bet-
ter investment has led to a higher dropout rate in females
^ than in males (ANECLA, 1975 ). The curriculum and style
of instruction enhances women's roles in family life ra-
ther than in economic life. Another aspect is the low
correlation rate between educational training and the job
market realities (Barbieri, 1972 ). Women who go through
technical training have few employment possibilities to
choose from except as assistants in the health and educ-
ation fields.
In the specific case of Venezuela, a study made by
the Centro de Estudios Sociales in 1975 came to the con-
clusions that 1) social class, not sex, is the main de-
terminant of access to intermediate and higher education;
92) that women are pressured by family and society into fe-
male occupations (humanities, social sciences and com-
merce)
; 3) school texts reveal images of women as house-
wives and mothers. Women are very seldom portrayed as
v/orkers and are shown as having had no participation in
the nation's history, government and cultural life. The
study concludes that the educational system is preparing
women to play a secondary role in the economic and poli-
tical life of the country.
Within the realities of a developed country, such as
the United States, studies made specifically on the area
of sexual stereotyping show that the biases cut across
economic developent and that school texts in the United
States are also influencing women not to produce as they
are capable of doing.
Among the studies made based on fantasy books, the
one examining the Caldecott, Nev/bury and Lewis Award Win-
ners deserve special mention. These books are selected
every year as the best ones in the area of children's
fiction and are assured of a wide distribution based on
the reputation of the awards. However, being a winner
does not guarantee that the book is fair about the por-
^ trayal of women. Both Csaplinski (1972) and Weitzman,
et . al.
,
(1972) found that boys were usually the heroes,
had all the adventures, were the professionals and the
ones to show courage, strength, initiative, intelligence,
and endurance. Girls were passive, gullible, in need of
constant male guidance and had only one goal in life: to
stay home and become mothers.
In the article The Second Sex
,
Junior Division
,
Fisher (1970)
,
specifically looks at the fantasy worlds
of Maurice Sendak and Dr. Seuss, both favorites of par-
ents and children alike. Both v.'orlds are mostly mascu-
line, v/ith girls or female (personified) animals rele-
gated to the kitchens. They passively observe whatever
10
the boys are doing. The girls v/alk, read or dream.
The books being used in the classroom are not any
better. In a study made in three suburban New Jersey
towns, of the 134 books in use, the following statistics
were derived: the ratio of male centered to female cen-
tered stories was 5:2. There were six male biographies
for each female one. In an effort to pinpoint better
the specific area, this study looked at the books and
clasoified the stories as giving evidence of certain
traits: ingenuity, creativity, bravery, perseverance,
achievement, curiosity, sportsmanship, generosity, auto-
nomy and self-respect. These traits, according to fisher,
are present in the books and are encouraged by society
as positive and desirable. The odds against female char-
acters having them is four to one.
Studies by Fresof (1965); Burton (1974); and Mac
Leod and Silverman (1971) all confirm the same: girls
and v/omen are presented in stereotypical occupations and
attitudes in the books used by young children. The stu-
dies imply that women are culturally trained to see them-
selves as underachievers. They focus mainly on the ear-
ly influence of cultural sex role norms.
The debate on whether sex roles are biologically in-
herited or culturally induced is one that has a bearing
on the findings of the studies. In many cases, it has
been argued that sex roles are not something you learn
but rather behavior that is natural to each sex. Never-
theless, cross-cultural studies on the subject seem to
contradict that assumption.
Bany, £t. (1957) made a survey of certain as-
pects of socialization in 110 cultures, mainly non-
literate. They found that 1) differentiation of the
sexes is unimportant in infancy, and 2) that in child-
hood there is a pattern of greater pressure towards niir-
turance
,
obedience and responsibility in girls and to-
11
wards self reliance and achievement in boys. The find-
ings tend to confirm the cultural rather than the biolo-
gical nature of differences.
Bardwick and Dowvan (1972), in a cross-cultural ex-
amination of the socialization of males and females, al-
so arrives at the conclusion that the socialization pro-
ces leads to the oppression and devaluation of v;omen.
The study points out that males are "doing" while females
are "being", and that the socialization proces encourages
that
.
In summary, both the research done by international
agencies such as UNESCO and ECLA and the ones done in the
United States in the specific area of sexual stereotyping
seem to indicate that the problem can be best dealth
with in the educational context. For women to become in-
volved in the political, economic and social life of their
countries, they have to be educated. But this education
has to be free of bias, without the sometimes blatant and
sometimes subtle message that they are incapable of mak-
ing decisions, becoming involved and succeeding in what-
ever they set out to do. To achieve the goals of equal-
ity, the educational materials have to be revised to car-
ry the message of equality and to help the children learn
that both males and fern, les are capable of achieving the
same goals.
It is of the foremost importance for the future of
Spanish America that both women and men be allov/ed to and
allow each other to make educated choices, fully aware of
the basis and consequences of their actions. It is only
through the freedom of arriving at a decision that the
women of Spanish American countries will contribute to
the future of their respective nations.
12
Developiiyr a Strate^?y
Th.G main objGcfcivG of dovGloping a stmaiGgy for
analyzing sgx stGrGotyping in tGxtbooks is to proposG
a SGt of guildGlinos for tho Gvalutation of raading ma-
tGrials. ThG guidGlinGs can bo usGd, in first placG, by
ths tsachsrs in ths procGss of Gvaluation and sslsction
of matsrials for classroom uss. In some cases, it is
hoped that teachers will use them in the design and de-
velopment of their ov;n materials.
The strategy guidelines could provide a framework
to be used by educators in other countries in Spanish-
speaking Spanish America. Because of the common heri—
tsge among these countries, the adaptation of the guide-
lines, after consideration of the respective national
idiosyncracies, would be easier than translating them
from a different culture such as that of the United States,
where related efforts have been made.
Finally, and most important, the use of the guide-
lines could encourage teachers, parents and students to
attempt the critical scrutiny of the educational mate-
rials used by their respective systems. It is only
^
through the active participation of a social group that
major societal changes will take place.
Difficulties with Developing a Strategy . The design of
a framework that can be adapted to most Spanish American
countries is a challenge. Among the many factors to
take into consideration are: first, the vast geographic-
al differences from country to country that have contri-
buted to keep some sections more isolated than others,
and second, the existence of culturally advanced indi-
genous societies that had their own systems of sex typ-
ing before they were conquered by the Spaniards. That
mixture of cultural variables was further complicated by
the arrival of the black slave population. In some
13
areas, such as the Caribbean region, the black influence
is stronger than the Spanish and the Indian. In others,
like the Andean countries of Bolivia, Ecuador and Peru,
the Indian influence is stronger. Still other like Chi-
le and Argentina are much more European in their cultural
components. To further complicate the formulation of a
strategy, there are different military traditions, le-
vels of development and national goals. Clearly, the
framework had to be one that could be used and/or easily
adapted to different Spanish American countries in spite
of all those differences.
The aim was to obtain from each application of the
strategy, a series of resppnses that would indicate what
the men, women and children did in the books. If several
books are examined and the same patterns of behavior re-
appear, it would be safe to assume that those sets of be-
havior are acceptable to the society where the books
come from.
By the same token, the children reading those books
will be getting the message, over and over again that
they can or should behave in such a way. The framework
should elicit that kind of information, even if there are
different results from one country to the next. That is
possible since the cultural idiosyncracies of each coun-
try could develop into different sex role models for each.
V/hen those responses fit into recognized sex role stereo-
types and pose a problem for the development of social,
educational or economic aspirations of children, then
strategies have to be devised to counteract their effect.
It is rather difficult to create an awareness of
needed changes within a society. The mechanics of change,
especially in areas such as habits, cultural traditions
and patterns of behavior that form part of the "cultural
idiosyncracies" of a nation can cause conflicts. The de-
valuation of traditional concepts can have an adverse ef-
14
feet on the population that identifies with them, in ma-
ny cases, when those values are challen^jed, the tendency
is to go to the opposite extreme and adopt the "new"
trends too fast and too trustingly. As a result, if and
when the values fail to live up to expectations the soc-
iety can be left in a void v/ith no sense of identity or
goals.
The change has to be slow, therefore, always makirg
clear that change is no guarantee of solutions to pro-
blems, In the case of role stereotypes, maybe some day
a particular society might find that its own road to de-
velopment is through the preservation of traditional
roles.
Nevertheless, the development of awareness of a spec-
Ific problem area can in itself help internalize and pro-
mote a growing consciousness in the individuals. This
can bring a change in the attitudes towards society in
general.
If, as stated before, readers can be taken as indi-
cators of current social expectations and as contributors
to the socialization process of children into acceptable
modes of behavior, then the study, analysis and modifica-
tion of books can be an appropriate way to try to deve-
lop a means of facilitating awareness.
Case Study - Venezuela
In order to make the strategy appropriate for appli-
cation in Spanish America, the study had to be done in
Spanish and based on the textbooks used in one of the
countries of that region. The researcher had to be com-
pletely familiarized with the language and the culture
to be able to work with books and their information.
The country chosen as a case study was Venezuela.
Venezuela, the northernmost republic in South Ameri-
ca, is a modern semi-industrial coLintry with a tradition
15
of offering opportunities to its female population.
Through the Institute Nacional de Cooperacion Edu-
cativa (INGE)
,
which is an autonomous educational in-
stitution within the Ministry of Education, women are
offered the opportunity to learn new skills while learn-
ing how to read and write. Their programs include such
non-traditional areas as mechanics, metallurgy and other
technical areas previously considered male-oriented
ones. In order to attract more students from both sexes,
INGE has mobile units that travel around the country plus
regional centers in the more urban areas. Other aspects
of their programs emphasize the traditional home-based
small industries, which they encourage by introducing
newer methods and administrative skills such as cooper-
atives to help women market their products.
The effort is in keeping with a past history of con-
cern for the education of the women even though for many
other reasons, such as political upheaval and economic
problems, such concerns did not seem to make a strong im-
pact.
During the Spanish colonial era, educational institu-
tions were mainly of a religious nature as was the case
^ with most of the other Spanish American countries. There
was a strong private education tradition which culminat-
ed with the foundation of the Universidad Gentral de Ve-
nezuela in Garacas in the year I64I. Because of the Re-
volutionary Wars of Independence, the period between
1810 and 1821 was one of virtually no advance in the area
of education. However, once Simon Bolivar, the Liberator,
took the reigns of government, several laws were promul-
gated by formal proclamation.
The 1821 law provided for the establishment of pri-
mary schools for boys and girls; mandated the creation
of "Escuelas Normales" —two year teacher training schools
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for primary education teachers and required schooling
for children between the ages of six and twelve years
of age. In the same year, another law provided for the
creation of schools for girls in the convents run by
nuns.
The republic of Gran Colombia, which included pres-
ent day Panama, Colombia, Venezuela and Ecuador broke up
in 1830. In the case of Venezuela, many of the education
laws remained in force, in 1825 Bolivar had decreed a
series of laws proclaiming basic principles regarding ed-
ucation! first, that education was the first duty of the
government j second, that it should be uniform and general
and third, that it should be available to children of
both sexes. These principles were adopted by Venezuela
in the I87O Education law. In 1915 > a special chapter
was devoted to the education of women and in 1924- coeduc-
ation v/as made official. Since the promulgation of the
law of 1940 (Ley Nacional de Educacion)
,
special atten-
tion has been given to the rural and Indian populations,
non—traditional teaching methods and special education
programs for out-of-school and older citizens.
In general, Venezuela presents some of the most com-
^ mon characteristics of the educational systems in Spanish
America. Among those, in 1974, the overall male-female
enrollment in primary school was about equal. The per-
formance level of females was better than that of males,
and girls tended to enroll in private rather than in pub-
lic schools. The same trends applied for secondary
schools. Nevertheless, a very low percentage of those
enrolled in universities ( 30fo) graduated, with only a
low 10& finishing technical or scientific careers. The
lack of qualified teachers and rural schools, and exist-
ing problems with traditions are among the many factors
that make this country a good case study. On one hand,
it is being industrialized at a very fast pace, but on
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the other hand, the educational system is having trou-
ble keeping up with the demand for qualified personnel
1976). All the preceding made it a logic-
al choice for the case study.
Overview
The emphasis of this study, as stated before, is on
the planning and development of a strategy for analyzing
sex role stereotyping in reading skills materials.
After taking into consideration all the preceding
Chapter II will deal with the strategy. The
chapter focuses on the creation of the three main divi-
sions which compose the process. Problems in selecting
the categories, both content and number will be presented.
Chapter III will present the results of the applica-
tion of the process to the five books selected for the
study.
Chapter IV will focus on the usefulness of the stra-
tegy
,
the implications for its use and the possibilities
it may have for adaptation to other Spanish American
countries. Data for this chapter comes from the applica-
tion of the strategy to some Venezuelan primary school
) books by the author and one other rater.
Chapter V will offer a summary and general conclu-
sions about the use of such a strategy. Suggestions for
further steps for dealing v/ith sex stereotyping in educ-
ational materials will also be presented. The original
questionnaire in Spanish will be presented in an appendix.
CHAPTER II
THE STRATEGY
Overview. This chapter will focus on the steps taken to
arrive at the framework for analyzing sex role stereo-
types in reading skills materials. The books chosen
are Venezuelan primary school readers. There will be
a discussion and ©xplanation of the procedure used to
formulate the strategy. A detailed discussion of the
final version of the framework closes the chapter.
Formulating the Strategy
After reviewing the literature available on the sub-
ject, it became clear that arriving at a method for the
analysis of books was going to be a trial and error en-
deavor. One of the major concerns was that the majori-
ty of the studies done in the United States stressed
qualities that are typical of the American culture but
that might or might not be present in the Spanish Ameri-
can cultures. A second consideration was the difference
in languages and the variety of connotations that v;ords
have. One word in English might have quite a different
meaning in Spanish. The third consideration was that
the general idea was to have the books studied suggest
possible categories for the fnamework rather than bor-
row categories from a foreign culture and try to impose
them on products of a different cultural heritage.
The basic purpose of the framework that could be
used in different Spanish American countries had to be
restated constantly throughout the process in order to
be sure that the design v;as as free as possible from
bias.
Selecting the books
. The decision was made to formulate
the strategy on the basis of a limited number of books
from Venezuela. First, a list of readers was compiled
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from the list of books approved for use in the primary-
schools by the Ministry of Education of Venezuela. The
source for this information was the Memoria y Cuenta
(19T5) or Annual Report that the Minister of Education
submits to the Venezuelan Congress. The list was sent
to the Libreria del Este, Caracas, Venezuela, with in-
structions to send these books or appropriate substi-
tutes as long as they had the approval of the Ministry
of Education for their use in the public and private
schools of the country. The books sent are the ones
used in this study:
Morita Carrillo, Edad Colores (Age of Colors),
Libro inicial de lectura, Caracas: Ediciones Co-Bo,
1973.
Elba Albujas Veliz, Rayi to de Luz (Ray of Light),
Caracas: Editorial Escolar Jacalpe, 1965.
J. Blasquez V., Ternura (Tenderness), Libro Segun-
do de Lectura; Madrid: Ediciones Aurora, 1972.
Aglae Gimenez y Benjamin Sanchez. Nuestro Libro
Tercero de Lectura
. Caracas: Editorial Kapelusz Ve-
nezolana, 1971. (Our Third Reading Book).
Blanca G. A. de Caballero. Nuestra Tierra (Our
Land), Libro de lectura para el 4to. grade. Caracas:
Editorial Kapelusz Venezolana, 1970.
A superficial examination of the books revealed
that those used for beginners had a very simple text or
message while in those for more advanced readers, the
message was longer using stories or poems. The illus-
trations were designed with vibrant colors and care for
detail, and presented the non reader v/ith a complete
idea that could be synthesized in one or two words. In
this way, children were given a simple message that they
could see rather than derive from the text. The text
usually presented objects or situations familiar to chil-
dren: mother, father, the family, the garden, the house
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and so on. The main characteristics of the illustrations
seemed to be their carrying a complete message with fam-
iliar objects or people in a simple way.
On the other hand, the written text changed as the
children increased their vocabulary and ability to fol-
low different actions in the same story. The big illus-
tration with one or two words evolved into a smaller
illustration with many more words. The level of com-
plexity of the text increased as the vocabulary in-
creased. More unfamiliar objects and situations were in-
troduced as the illustrations were reduced in content and
size. In this way, the text developed from the simple to
the complex, from the familiar to the unknown.
The interelation between the illustration and the
text became one of reinforcement of the second by the
first. The pictorial presentation of the story's central
character gave a focus to it and created a desire to find
out more about it by reading the words. In some instances,
it clarified some action or situation in the story.
This fact underlined the importance of analyzing
both the text and the illustrations and how well one car-
ried the message from the other became clear. In some of
^ the books, like Ternura and Edad de Colores
,
some special
character appeared throughout the books. This served the
purpose of giving continuity to the book by using the
same characters in different situations. It became ob-
vious that relationships betv/een characters and their be-
havior in different situations was something to take in-
to consideration when deciding on categories.
Unit and format of measurement
. Since the strategy was
being used v/ith books at the primary level and they were
fairly simple, a complete story was taken as a unit.
The same applied to poems. The main reason for this was
that both stories and poems conveyed a complete message.
In the case of the illustrations, the books usually
21
had one illustration for each story or poem. Again each
illustration was taken as a unit.
Whenever there was a personified animal or an ina-
nimate object by itself in the illustration or story,
that story or illustration was not analyzed. The stra-
is for the analysis of people and only took into
consideration those stories and illustrations that por-
trayed people.
After deciding on the unit of measurement, the next
step was to proceed to develop the categories.
Selection of Categories
and Difficulties Found
The beauty and charm of the illustrations proved to
be a major influence on the decision to start with them.
Since they usually conveyed a complete message about
people, one logical way of analysis is to count the num-
ber of males and females in each illustration and deter-
mine the roles being played by each sex.
Since the purpose of the study is to analyze sex
role stereotypi];]g, only persons are considered. After
deciding to put aside personified animals and objects and
) consider only people, two general areas were established.
In the first, each person appearing in the illustration
was counted and placed in a male or female category.
When there was any doubt about the sex, the person was
not considered. In the second category, each male and
female adult present in the illustration was counted and
placed in one of the following: parent, teacher, rel-
ative or friend, and other.
This method eliminated a lot of illustrations from
the analysis limiting it to the subject of people. Ne-
vertheless, it provides specific information about the
number of adults and children of both sexes present in the
illustrations plus some insights as to the roles more com-
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mon for each of them.
The lack of display of emotions apparent in the illus-
trations was a factor in trying to include that problem
in the categories for analyzing the text. The question
of whether this was due to the illustrator or had to do
with the stories themselves was a nagging one. If the
story showed any interpretation of affection like cour-
tesy, love, joy, crying, why was it that the illustra-
tions did not? A note was made to include as a possible
problem the lack of coordination betv/een the v/ork of the
ilustrator and the author's written message and v/hat he
or she had visualized as a possible illustration for the
text.
This possible problem was carried over to the de-
sign of the categories for the text. Using the studies
in the United States as a guide, it was decided to use
a combination of traits and functions allotted to each
sex as a basis for the analysis of the text. As traits
considered desirable for society, a list of "qualities"
was drawn up and the definitions checked in a dictionary.
Both "negative" and "positive" qualities were included.
HARD - no easily moved, unfeeling, callous
STRONG- - morally and physically powerful
AUTHORITARIAN - person who believes in, advocates,
practices or enforces unquestioning obedience to authori-
ty rather than individual freedom or judgement or action.
FEARLESS - without fear, not afraid, brave
PATERNALISTIC - a principle or system of governing
or controlling a coirntry or group of people in a manner
suggesting a father's relationship v/ith his children
CHARMING - attractive, fascinating, having the abi-
lity to attract and conquer
CONFIDENT - full of confidence, assured, certain,
bold, sure of oneself.
CRYING - expressing emotion throiAgh tears, tearful-
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ness,
DEPENDENT - influenced, controlled or determined by
something else
,
relying for support or aid
PASSIVE - offering no opposition or resistance, sub-
missive, yielding, patient—taking no part, inactive
SiiiNTIMENTAL - influenced more by emotion than rea-
son; acting from feeling rather than from practical
and utilitarian motives
SACRIFICING - to give up, destroy, permit injury to
or forego (a valued thing) for the sake of something of
greater value or having a more pressing claim
- fragile, lacking in moral strength, lacking
in physical strength—lacking in force or assertiveness
MATERNALISTIC - motherly, nurturing
HOMELY - domestic, of the home, fond of the home
FLIGHTY - given to sudden whims, unsettled, fickle,
frivolous
These traits or characteristics were used in con-
junction with the follov/ing areas: the mother's image;
image and function of women and female children, and the
father's image; image and functions of male children,
and males in general.
After reviewing the books and realizing that they
seemed to emphasize certain general themes, the stories
were also divided according to their emphasis. The pur-
pose of this classification was to try to determine the
participation of characters of both sexes in stories
with a specific emphasis:
1) historical, patriotic or military
2) religious, legends or mythological
3) civic, moral or ethical behavior
There were many problems with this version of the
strategy. The most important one was the problem with
the language. The categories were based on quqlities
or "appropriate behavior" words. In many instances, it
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was difficult to classify the actions of the characters
on the basis of the definitions provided. In other cases,
a particular word did not have the same connotations in
English and in Spanish. The definitions of the words
t>ecause of amplitude of the concepts they repres-
ented.
The categories were too many and the information
being sought was too broad and ill-defined. After a cou-
ple of attempts to apply them to the books, the design
was ruled out as inappropriate.
A quick review of the illustrations and the proce-
dure used to analyze them reinforced the idea that traits
considered desirable by society and contributing in some
way to the stereotyping of women were of importance in
the study.
Another approach was needed for measuring those
traits. Instead of using traits desirable by society as
the basis for the analysis, a way had to be found to ob-
tain those traits as a result of the analysis. In this
way, the possible application of the strategy to differ-
ent countries could yield different results, depending
on each particular society.
The second attempt at formulating a strategy was un-
dertaken using the major themes of the illustrations as
a basis. V/hen children learn to read, -£hey usually go
from the simple and familiar to the complex and unknov/n.
The messages in the books started by acquainting chil-
dren with the family . The composition and functions of
the family was, a theme present in all the books and com-
mon to almost all cultures. Thus, the family was chosen
as the first area for the analysis.
Another aspect heavily emphasized in the illustra-
tions was the work done by people. With the purpose of
creating awareness of future occupational choices, a va-
riety of economic activities was shown. Thus work was
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the second area.
The next aspect emphasized was the culture of the
country; its history, national heroes, religion and tra-
ditions, This aspect fitted the previously suggested
areas of civic, patriotic and religious concerns, which
were grouped under the general title of culture and cho-
sen as the third and final area for analysis.
The new categories or areas for analyzing were in
accordance with the methodology used to teach reading
and with the design of the hooks. The simple presenta-
tion of family life slov/ly gave way to the outside world
of work and society. Once the child learns about values,
religion and traditions, he/she can go on to more de-
tailed study having acquired not only the skills need-
ed to do so but the basic principles governing the soc-
iety in which he/she is a member. Utilizing the preced-
ing as a basis, the analysis of the illustrations was
expanded to include specific items such as the evidence
of emotions; the evidence of passive or active attitudes;
occupational activities and total emphasis of the illus-
tration or theme. There were thirteen general questions
with sub-parts in total, as follows:
1) number of characters
2) number of women
3) nujnber of men
4) number of adults male female
5) number of children, male and female
6) expression of emotions - yes no
7) If yes, who expresses it — male female
8) a) Is there evidence of activity? yes no
b) Who carries the action? male female
9) Type of environment: work, home, school, other
( specify)
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10) Is there evidence of occupational activity?
V/ho carries the action?
male female
11) Type oi v/ork: teaching, housework, other
( specify)
12) Classify the theme of the illustration: his-
toric, civic, religious
13) Taking into consideration the design, color and
message of the illustration, make comments
about it.
As explained before, the analysis for the content of
the stories or readings was divided into the areas of
the fam_ly, work and culture. Each of these three cate-
gories is discussed in more detail below.
— ly
.
The main pui’pose of this area was to ob-
tain data about the family group, both immediate and ex-
tended, its activities and its relationships within it-
self. To accomplish this, the following (Questions were
used:
1) number of people present in the text
2) number of males and females
3) number of male and female adults
j 4) number of male and female children
5) the narrator
a) who is the narrator? male female Ind.
b) is he/she active? yes no
6) Which members of the family take active part in
the action? mother father son daugh-
ter uncle aunt niece
nephew grandfather grand-
mother Other (specify)
7) Is the principal character a member of the family?
yes no
8) If yes, classify by sex - male female
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9)
Do the members of the family express feelings or
emotions? yes no
10) Do members of the same sex express feelings or
emotions among themselves? yes no
11) The mother and the father:
a) Do they appear together? yes no
b) When both express opinions, whose opinion
prevails? mother's father's
c) What type of activities, if any, do they
share with the children? educational
recreational Other (specify)
12) Taking into consideration the purpose of this sec
tion, make a short comment about the story or
reading.
The data obtained showed the kinds of behaviors in
which parents and members of the family engage. The re-
lationships betv/een members of the extended family, such
as uncles and grandparents, provided models of behavior
for the children. It also taught them the appropriate
roles for males and females and the radius of action for
each. These early role models also gave the children
certain guidelines for their ovm behavior; for example,
boys play with balls; girls, with dolls; boys enjoy the
company of the father, girls enjoy and imitate the mother
Work . The second area chosen was economic activity
or work as a source of income. This limitation ruled
out housework for the woman, but not the home based ac-
tivities such as sewing and farming, as long as there
was some indication that they produced income.
The following questions were asked:
1) Make a list of the occupations present in the
text.
2) For each occupation, determine the number of
males and females.
By asking those questions the type and variety of
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economic activities present in the text were found. Al-
so, the type of economic activity suitable for each sex
was determined. In this way, the children could learn
about the proper economic aspirations for the future;
for example, boys could be firemen, build houses or farm
the land; girls could be teachers, nurses and so on.
Culture
. Under the general heading of culture
,
three different aspects were grouped together. The im-
portance of giving the citizens of tomorrow the basis of
civic, religious and patriotic education seemed clear.
Love of God, country and society was clearly emphasized
in the books.
This sum of total way of living built upward and ad-
hered to by a group of people was usually represented in
the books in terms of historical events or figures, rel-
igious or ethical behavior or through traditions or le-
gends maintained and encouraged to live on. Taking into
consideration, the number of males and females in histo-
rical, civic and religious situations was noted. It al-
so included who, if any, was in charge of upholding those
directives.
The follov/ing questions were asked:
1) Classify the text:
a) historical content
b) civic content
c) religious (traditions or legendary)
2) Specify number of males and females present in
each:
historical males females
civic males females
religious, legend.
traditions males females
The purpose of the preceding question was to fjnd to
what extent patriotic behavior was present and how did it
fit in with sex stereotyping. All children dream to be-
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come heroes or heroines, of dying for their country. Giv-
ing them examples of that kind of behavior would rein-
force patriotic behavior. The glorious contributors to
the greatness of the country become models to be respect-
ed and imitated.
text. An effort was made to consult with Spanish
American professionals in order to ensure that the lang-
uage and format of the questionnaire were correct. The
main area of concern was the language. Since Spanish in
Spanish America is full of regionalisms
,
a special effort
had to ce made to be sure that the terminology utilized
was clearly understood by people from different countries.
The people selected were all university graduates, with
degrees in law, sociology, commerce or art. Two of them
were Venezuelan, one a Pemvian and one a Puerto Rican.
These people were not given books to analyze, but con-
sulted about the questions and the format of the question-
naire. These professionals had meetings, offered stig-
gestions and pointed out v/eaknesses that were not apparent
while the questions were being formulated. As a result,
some changes were made.
The Final Version
The final version of the framework retains most of
the questions of the previous attempt, but the format and
basis are different. The questionnaire is divided into
three parts: the first one concerns itself with general
information about the book; the second, entitled "The In-
dividual Within the Illustration", deals with the analysis
of the illustration and the third, "The Society in the Nar-
rative", deals with the analysis of the text. The final
questionnaire and directions for its use follow this
discussion.
Part I - General Information. The main purpose of this
section is to obtain bibliographic data and to suggest
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to the person doin^ the analysis the possibility of us-
ing the strategy on a whole book or on just a selection
of stories from the book.
For the purpose of identifying the book, the name
of the author, title of the book, publisher, place and
date of publication, and the number of pages were asked.
If the book has several stories, the rater is directed
to write the title of the story or narrative to be ana-
lyzed and the number of the page where it appears.
As a third step, and in order to femiliarize the
rater with the book, instructions are given to determine,
by means of the index or table of contents, if the book
has readings by different authors or not. If there is
more than one writer, the number of male and female
writers is noted. In order to cope with the problem of
the language
,
unless the whole name of the author appears
and can be clearly classified into a male/female catego-
ry, the rater is advised not to count it.
The final step in this part is the inspection of the
cover of the book. Since children and adults alike tend
to judge a book by its cover, the first impression caused
by its design is very important. For the children, it is
attractive to see children or animals on the covers of
books. After looking at the cover, and if there are peo-
ple present, the rater is asked to write down the number
of male and female adults and male and female children.
Part II - The Individual in the Illustrations
. The ana-
lysis of the illustrations is simplified to answer the
questions about the role of the individual. No attempt
is made to analyze the society in which the characters
are portrayed. The illustration carries a message for
the child who cannot yet understand the printed word, so
no reference is made to the text or narrative. If the
persons v/ho appear in the illustration cannot be clearly
identified as to sex they are not counted or included.
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This section deals with the characters present in
the illustration; who are they; what are they doing;
whether they are active or passive; the environment in
which they are portrayed and the general theme of the
illustration. In all the preceding, the differentia-
tion of male and female is requested.
The results will indicate whether males or females
are the ones active or inactive; whether one sex tends
to be portrayed doing something more than something else
and whethere there is any relation between sex activity
and environment.
The question about expression of emotion was dropped
because of the inability to be sure that a smile was a
"happy" smile or a "sad" smile. It seemed that the rater
might become very subjective in deciding whether a pict-
ure conveyed emotion or not.
III - The Society in the Narrative
. The most serious
difficulty with the analysis of the text stemmed from
the grammatical rules of the Spanish language. V/henever
a plural that includes members of both sexes is used,
that plural will be masculine. This is why the analysis
has to determine if the narrative has been written in such
a way that the narrator participates in the action or if
the narrative tells about a principal chr.racter. In both
cases, the gender has to be clearly identified. One has
to be careful not to consider such plural words as indi-
cators of bias towards women but rather as encompassing
both sexes in their concepts.
As for the rest of this section, the questions used
v/ere the same as in Section or Part II.
The Questions
Instructions for the use of the questionnaire . The pur-
pose of this questionnaire is to analyze sex stereotyping
in reading skills materials. The questionnaire is divided
into three parts. Part I deals with bibliographical data;
32
Part II deals with the illustrations and Part III deals
with the narrative.
1) Before starting to answer the questions, you
should have decided on the book or story you want to ana-
lyze, If it is a book v;ith only one narrative, you v/ill
have to decide whether to divide it into sections or
chapters for the analysis. If the book has different
stories, you might decide to do them all or just select
some. In the latter case, and to ensure an unbiased sam-
ple, you might want to select stories at random from the
index of the book. Another possibility is that you book
may have no illustrations. If such is the case, just
skip the questions that refer to the illustrations.
2) After selecting your book or story, read the con-
tents; look at the illustrations. In other words, fami-
liarize yourself with the material.
3) Then, read the questionnaire in its entirety. The
follov/ing definitions will help you to use the question-
naire more accurately.
Definitions and Special Considerations , a) Count only
persons. Do not count animals, plants or personified
inanimate objects.
b) A central character is defined as the one who is
the subject in action or the object of the action. If
you are not sure, do not hesitate to use the "I don't
know" category.
3) By work or occupational endeavor you should under-
stand only vyork, whether it is income producing or not.
For example: the occupation for school children is to
go to school. The mother in the house, if she is dust-
ing, she is working, that is, housework.
4) a) The word "civic" (Question #9, Part II and #5,
Part III) embodies all the nuances of what is moral beha-
vior. A reading that emphasizes appropriate social be-
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havior or moral qualities can be considered to have a
"civic" emphasis.
b) The word "historical" (Question #9, Part II and
#5, Part III) includes biographies of patriots, milita-
ry heroes or anything that emphasizes traditions that re-
late to the history or past of the country.
c) The word "religious" (Question #9, Part II and
» Part III) is meant to include legendary figures and
myth.
The important thing to remember is that a reading
0^ illustration can be classified in more than one of
those categories. Try to classify the material under
the one heading that seems to be predominant.
5) You may find that some questions do not" apply to
the subject or material you are analyzing. If that is
the case, do not hesitate to use the "Does not apply" ca-
tegory.
Tbe Answer Sheet
. Ansv/er sheets have been provided
for your use. If your book has only one long story, you
may decide to record your answers in the questionnaire it
self. If your book has more than one story, you would be
nefit from using the answer sheet. In this way, you can
^ use the questionnaire several times and record your an-
swers in the answer sheet. Each sheet will have the ana-
lysis for a specific story.
Part I - General Information
1) Write:
a) Title of the book, author, name of publisher,
place and date of publication.
b) If the book has several stories by different
authors, write down the name of the story, the author
and the page of the book where it appears.
c) Study the index or table of content: if there
are several authors listed, write dov/n the number of
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males and females. If one person has written more than
one story, count him/her only once. The stories or nar-
ratives by an anonymous author and those in which the
name is not clearly feminine or masculine should not be
taken into accoimt.
d) Study the book cover. If people appear,
write down the number of males and females.
People in the Illustrations
Instructions
. 1) The purpose of this section is to de-
termine the number of males and females present in the
illustration, indicating v;hether they are male or fe-
male adults or male or female children. Take into ac-
count only those characters that can be clearly identi-
fied as belonging to a male or female category. Do not
take into account any animal, plant or personified in-
animate object.
2) When analyzing the illustration, try NOT TO RE-
ZM TO ^ NARRATIVE OR TEXT . In case of doubt7~us~t^
"I don't know" category.
3) If you find no relation between the question and
the illustration, use the "Does not apply" category.
The questions . 1) Write dov/n the number of charact-
^ ers of both sexes present in the illustration.
2) vVrite dov/n the number of female and male char-
acters in the illustration.
3) If there are children and adults in the illus-
tration, write down the number of adult males and fe-
males and the number of male and female children:
adults male Children male
female female
DNA
4) V/rite down if the principal character in the il-
lustration is male female DNA
5) Determine if there is ary action in the illustra-
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tion.
yes no
If the answer is "yes", indicate the sex of the charac-
ter who completes it: male female
6) If you can determine it, what is the environ-
ment prevalent in the illustration: home school
work countryside Don't know
DNA
7) If the illustration has ary indicator of occu-
pational endeavor or work, indicate so and the sex of
the character or characters doin^ the work.
y^s no Don't know
b) female male
8)
lf the answer to the previous question is "yes",
classify the type of work:
a) housework
b) teaching
c) agriculture
d) study (schoolwork)
e) other (specify)
9) Classify the illustration in terms of a major em-
phasis or theme:
a) civic or moral theme
b) historic or patriotic theme
c) religious or mythical theme
Part III - The Society in the Narrative
Instructions
. The purpose of this section is to obtain
information about the narrative or written text.
1) When counting the number of characters in the nar-
rative remember to only include people.
2) When counting the characters, remember count
characters
,
not how many times they appear in the story .
The same character can be mentioned several times in a
story; in other cases, a character may appear only once.
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B© SUP© not: to count th© same character twice,
3)
If the author of the narrative takes an active
part in the story and you cannot determine the sex clas-
sification, use "Unknown".
Follow the same procedure if you cannot be sure
about the narrator of the story.
Thn questions
. 1) Indicate the number of characters
in the narrative and classify them by sex:
total ^male ^female Unknown
2) Ascertain if the narrator takes an active part in
the story and, if possible, classify by sex:
a) takes part in the action: y©s no
b) male female Unknown
3) If there are children and adults, count and classi-
fy them by sex:
children males adults ^males
females females
4) Classify the type of environment in which the sto-
ry takes place: home school work city
countryside don’t know
Unknown other (specify)
5) D©termine the main theme or emphasis of the story:
a) civic or moral theme
b) historical or patriotic theme
c) religious or mythical theme
6) Decide who is th© principal character(s) and classi-
fy by sex: total male female
7) Indicate if the female characters seem to be more
active than the male characters:
more active less active
does not apply Don't know
8) If there is evidence of occupational activity or
work, decide who does the work and classify by number
and sex: yes no
fern. macc. total
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9) If your answer to the previous question is
specify the type of occupation:
a) housework
b) teaching
c) agriculture
d) study (schoolwork)
e) Other (specify)
"yes"
,
1
1
.
CHAPTER III
THE RESULTS
Overview. This chapter presents the results obtained by
the application of the strategy to the five books used
in the study. The questionnaire presented in Chapter
II was used by the researcher to analyze the books.
The results are given in the same order as the question-
i^ order to facilitate the presentation. After
the results are presented, conclusions are given.
Application of the Framework to the Texts
In order to facilitate the analysis, the questions
w^ere organized in three sections. Each one had simple
instructions. The format of the questionnaire itself
permitted that it be answered in the same pages. Ne-
vertheless, an Answer Sheet was designed to take care of
the problem of the analysis of more than one story in
the same book. In this way, the questionnaire could be
used in conjunction with several Answer Sheets. Since
the Answer Sheet included the name and page number of
the story being analyzed, there was no danger of repeat-
ing the analysis.
After all the stories in each book were analyzed,
the answer sheet was used to code all the ansv/ers for
each book. The totals for each question in each book
were written in. So, all the answers were condensed in
five answer sheets. Then, a special page was prepared.
The names of the books were written across the top of
the page, five columns in all. The numbers of the ques-
tions were written on the left side of the page, with a
total line at the end of each section. When the sheet
was completed, it contained the totals for each question
in all the books, as shown next.
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Question
#
Edad de
Colores Ternura Rayito
de Luz
Libro
Tercero
Nuestra
Tierra
1 XX XX XX XX XX
2 XX XX XX XX XX
9 XX XX XX XX XX
Total XX XX XX XX XX
Results and Discussion
As stated before, finalizing the design of the frame-
work was an endeavor accomplished through trial and error.
The final version was applied to the five books previous-
ly selected by the researcher, in an attempt to discover
how it worked. Even though the emphasis was not on the
results, they are presented here as evidence of how the
procedure worked.
The painstaking coimting of characters, environ-
ments and themes required a great deal of concentration
and time. Though the results presented here are con-
densed into tables that include the overall results of
each of the five books, one has to keep in mind that the
same condensation has to be done with each one. To fa-
cilitate the presentation of the results, the data will
be given in sections corresponding to each of the ques-
tions in the framev/ork.
Part
^
- General information . The purpose of this first
part was to familiarize the rater with the book, and ga-
ther some bibliographical information that could be
used to determine the scope and general theme of the
book. Item c) requested the perusal of the index of
the book to determine if the author used materials
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written by other writers.
Aside from the bibliographical data, the most sur-
prising thing found was that one of the books, even
though it had several authors, did not list them in the
index. The breakdown of authors and collaborators is
shown in Table 1.
TABLE 1
Number of Male and Female Authors
and Collaborators
Books M
Authors
P
Collaborators
M P
Edad de Colores — 1 _
Ternura 1 — —
Rayito de Luz - 1 2 1
Libro Tercero 1 1 10 5
Nuestra Tierra - 1 22 7
Totals 2 4 34 13
Both Edad de Colores and Ternura have the family and
school as central themes. Rayito de Luz is more concerned
with the correct acquisition of reading skills. The Li-
bro Tercero and Nuestra Tierra expand into the areas of
nature and love of country. The authors tend to choose
more material written by male authors as the book in-
creases in complexity. Since the author makes the se-
lection of the material to be included in the book, it
is safe to assume that there seems to be a preference
for male authors. Nevertheless, a look at the list of
approved textbooks in this category given by the Minis-
try of Education in the Memoria
^
Cuenta (1974) showed
that there were more female than male authors. One
way to explain why there are more male contributors is
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that there are more well known male authors and they are
quoted and cited more often than female ones. Inasmuch
as the books only reach to the fourth grade, an accu-
rate statement cannot be made as to whether this is the
usual trend or not.
II - individual m t^ illustration. This
part was designed to gather specific information about
the illustrations only. See Table 2.
TABLE 2
Number of Illustrations Used
Total
must.
Total
Used
Total
n/a
%
Coded
io
Reject.
Edad de Colores 139 85 54 61 39
Ternura 23 22 1 96 4
Rayito de Luz 29 12 17 41 59
Libro Tercero 70 63 7 90 10
Nuestra Tierra 103 74 29 72 28
Totals 364 256 108 loio iO<f.
) As the results show, 70^ of the total number of il-
lustrations in the books were coded. When the illustra-
tion did not portray a person who could be clearly iden-
tified by sex, it was considered not applicable. A to-
tal of 30^ of the illustrations were found to be in
this category or showing landscapes, animals or personi-
fied inanimate objects.
The first and second questions were aimed at obtain-
ing the numerical evidence of the characters in those
illustrations. In some instances, the illustrations
presented several males and females and some other draw-
ing or face that could not be clearly categorized as a
male or female. Those were put into an '‘Unknown" slot.
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TABLE 3
Number of Male and Female
Characters in Illustrations
Total
Char.
Total
Males /o
Total
Fern.
Un-
known io
Edad de Colores 182 96 53 83 46 3 1
Ternura 42 29 69 13 31 —
Ray ito de Luz 18 14 78 4 22 — —
Libro Tercero 294 159 54 135 46 —
Nuestra Tierra 165 136 82 23 14 6 4
Totals 701 434 72^ 258 nio 9
Of the five books, two had very close percentages.
Edad de Colores and Libro Tercero had almost the same
per cent totals for male and females and, with the ex-
ception of Libro Tercero
,
the higher the level of the
book, the higher the number of males present and the
lower the number of females. The results show more male
^than female characters in all five books.
Question #3 requested the breakdown between male
and female children and male and female adults. As
stated before, both male and female children learn a
great deal about the world in which they live by observ-
ing the characters in the books they loot at or read.
See Tables 4 and 5.
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TABLE 4
Total Number of Male-Female Children
Total
Char.
Total
Male io
Total
Fern. io
Edad de Colores 182 74 40 55 30
Ternar’a 42 25 58 11 26
Rayit 0 de Luz 18 9 50 1 5
Libro Tercero 294 121 41 95 32
Nuestra Tierra 165 22 13 6 3
Totals 701 251 36/o 168 2\i.
TABLE 5
Total Nmber of Male-Female Adults
Total
Char.
Total
Male io
Total
Fern.
Edad de Colores 182 22 12 28 15
Ternura 42 4 9 2 5
Rayi to de Luz 18 5 28 3 16
Libro Tercero 294 38 13 40 14
Nuestra Tierra 165 114 69 17 10
Totals 701 183 26/o 90 13^
The results indicated more males than females both
in the children and adult categories. This means that
female readers have less examples of female characters
in the books studied. By the same token, boys see less
female characters, which could be detrimental to their
development and awareness of the number and role of fe-
male human beings in their environment.
To determine the number of males and females used as
44
principal characters in the books, the framework request-
ed specific information on the subject. For the children,
it is important to see nembers of their own sex as prin-
cipal characters, so that they are able to imagine them-
selves doin,g the same things. In this case, the princi-
pal character was defined as the subject or object of any
action taking place in the illustration. In several cases
the central object in the illustration was not a person
but a thing or object. In other cases, there v;as more
than one character involved in action. In all cases,
the human being was given precedence over objects. See
Table 6,
TABLE 6
Principal Character - Male-Female
Total
Char. Male io Female io
Edad de Colores 182 55 30 48 26
Ternura 42 15 36 6 14
Rayi to de Luz 18 12 67 2 11
Libro Tercero 294 82 28 53 18
Nuestra Tierra 165 84 51 12 7
^ Totals 701 248 35‘/» 121 17>^
The book Edad de Colores, which is a beginners' book,
shows very close percentages between males and females.
This could be due to the fact that throughtout the book
there are t’wo principal characters: a brother-sister
team. However, overall, males act as principal characters
about twice as often as females.
To try to pinpoint even more clearly the level of
activity of the characters, the strategy requested in-
formation about the participation of characters in some
kind of action. In this specific instance, the purpose
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was to find out if the female characters were presented
as being passive observers rather than active partici-
pants. The observation that boys are doers while girls
are apparently passive or observers served as a start-
ing point for this question. As shown in Table 7, males
are involved in the action 10% more often than females.
TABLE 7
Males and Females Involved in Action
Total
Char. Males io Females %
Edad de Colores 182 47 26 41 23
Ternura 42 13 31 7 17
Ray i to de Luz 18 11 61 2 11
Libro Tercero 294 59 20 48 16
Nuestra Tierra 165 48 29 8 4
Totals 701 178 106 15/.
To this point, men appear more often than females,
both as children and as adults. They are pictured more
often as being the principal characters in the illustra-
tions and, as the preceding table shows, they are also
presented as doers, in action more often than the female
characters.
Girls using these books can believe that boys are
more active th;m girls. On the other hand, boys are led
to believe that they themselves are the most important
since they contribute more to the action in the books.
Girls are not as active and usually appear in supporting
roles.
The next part of the strategy tried to put all the
preceding results in perspective by finding out the
kinds of environments where all those characters were
portrayed. The next question, number six, requested
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that the environment or background of the illustration
be classified into one of those listed in Tabl© 8,
TABLE 8
Environments in the Illustrations
Total Illustrations 256 lOOfo
Don' t know 90 35/.
Home 54 21/o
Countryside 53 21^
School 29 ll/o
Work 15 6%
City 11 4/
Seashore )
Jail )
2 )
1 ) 2fo
Church ) 1 )
The highest percentage of illustrations did not
have backgrounds. Usually, they presented the character
or characters only. Most of those cases were in evi-
dence in the simpler books. As the books acquired more
vocabulary, the illustrations acquired more detail.
-^The second and third categories emphasized the familia-
rization of the child with his/her immediate surround-
ings. The home seemed to be the place where most things
happened; the, the open spaces outside of the house or
home. Once the child knows the home and its surroundings,
the latter become more specific. Next in frequency of
appearance are the school environment, the work or places
where people work and the city or town. The illustra-
tions seemed to go from the safe and known to the complex
and unknown. Since the majority of the environments
presented had to do with the home, the facts seemed to
indicate that males also remained as more important in
the home environment.
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The area of occupational activity was explored in
the next question. Since the books mold or help to
create expectations of "what life is going to be like"
for children, the range of occupational activities and
possible career choices is a very important part of the
educational purpose of books. The assumption was made
that the occupation of a child is to go to school, and
no effort was made to classify "occupation" using the
usual criteria of whether or not it was profitable; ra-
ther, the emphasis was placed on whether it showed some
one doing something that could become a life endeavor.
See Table 9.
TABLE 9
Occupations - Male and Female
Total
Char. Male /o Female io
Edad de Colores 182 17 9 20 11
Ternura 42 4 10 5 12
Rayito de Luz 18 7 39 2 11
Libro Tercero 294 28 10 28 10
Nuestra Tierra 165 42 25 6 4
Totals 701 98 14^ 61
In this case it is interesting to note that the first
two books, which deal mainly with the family life
,
have
more evidence of occupational activities by the females
than by the males. The Libro Tercero had equal numbers
and Huestra Tierra
. as usual, had the lowest number of
females engaged in occupations.
A listing of the occupations is given in Table 10.
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TABLE 10
Listing of Occupations
Occupations No. Occupations No. Occupations No.
teachers 27 riders 6 gardener 1
housework 26 scientists 5 shoemaker 1
military 24 astronauts 5 cattlemen 1
musicians 18 peddlers 3 bricklayer 1
politicians 16 writers 3 clown 1
students 10 cowboys 3 carpenter 1
fishermen 8 singers 3 mailman 1
farmers 8 sailors 3 shepherd 1
painters 7 constructors 3 blacksmith 1
dancers 7 printer 1 salt miner 1
V/arriors 7
In two ins tances! there v/as difficulty in classifying
the occupation. The seven warriors were Indians dre seed
for hunting or war. The six riders were men on horseback
who could be herding cattle or something else. The poll-
ticians were determined as such since the illustration
depicted the signing of the Declaration of Independence.
Women were present as teachers, housewives, musicians,
singers, painters, dancers and students.
The occupations shown give some interesting insights
into the culture. The military, the politicians and the
musicians (including singers, dancers and musicians) oc-
cupy the higher positions in the list with the teachers
and homemakers. Professional people are absent except
for scientists and astronauts. Manual labor is at the
bottom of the list. This seems to be in keeping with
the Spanish cultirral tradition that considers military
careers good for discipline and social status. The same
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holdj3 true for political ones. Manual labor is the lot
of those who only enjoy low social status.
(question for this section dealing with the
iH^'^trati ons had to do with the main theme present in
them. Three categories were given: civic, historical,
and religious. Civic was meant to include all evidence
of behavior that implied the proper way to act or do
thin^^s. Historical meant to include, not only historical
events, but patriotic acts as well. The third category,
religious, included traditions, such as legends and le-
gendary figures. See Table 11.
TABLE 11
Major Themes in the Illustrations
Tot.
111. Civic io Hist . io Rel. io Unk. io
Edad de Colores 85 68 80 2 2 5 6 10 12
Ternura 22 19 86 2 9 1 5 0 0
Rayito de Luz 12 11 92 0 0 1 8 0 0
Libro Tercero 63 60 95 3 5 0 0 0 0
Nuestra Tierra 74 50 68 21 28 3 4 0 0
Totals 256 208 8l/o 28 wio 10 % 10 M
Table 11 shows that the majority, 81^^, of the illus-
trations had a civic theme. The main emphasis was on re-
lationships within the family; between children and be-
tween children and society in general. The 11^^ under the
historic theme was represented mainly by well known events
such as the Discovery of America, the signing of the De-
claration of Independence, and the presentation of bat-
tles and heroes of the motherland. None of the historic
themes had women contributors to the past development of
the country. The religious theme, 45^, did have women:
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some were kneeling in prayer in front of altars or sing-
ing to the Child, Several cases presented women as the
legendary figures of popiilar folklore, such as Maria
Leonza, who rides a wild tapir and Sinamaica, an Indian
priestess of the moon and the waters. The remaining 4^
was classified as unknown because of the difficulty in
deciding whether there was a theme in the picture. Most
cases in this last category belonged to the beginner’s
book, where the illustrations were so simple that a
clear classification could not be made.
In conclusion, the world of the illustrations showed
an overwhelming amount of males as compared to females.
The male characters were shown to be actively participat-
ing in all spheres of life: economic, political and soc-
ial, On the other hand, the females appeared as less
active and with a limited radius of action. Women were
present in the homes, schools and in religious and re-
creational activities. They were absent from politics
and historical events, and very rarely considered as eco-
nomic examples.
The portrayal of adult characters in the illustra-
^tions offered very fev/ examples for girls. The possible
identification of futiire career cnoices was severely li-
mited by the emphasis on motherhood and teaching. For
boys, the illustrations offered a wider variety but with
emphasis on traditional occupations that do not reflect
modern trends in development.
Part III - The society in the narrative . A concern with
the work of the illustrator and that of the writer has
been expressed previously. In order to ensure that one
reflected the other, and assuming from the start that the
narrative served as the basis for the illustrations, the
strategy analyzed both separately. In the case of text-
books, the work of the artist could not be judged only
on its ov/n merits, but rather on how it reflected and
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coniplGiiientisd "th.© mossag© of "th.© wrifei’,
A cursory look at th© r©sults for Part II of th©
framework could giv© th© impression, that on th© basis of
th© illustrations, th© books present a stereotyped pict-
ure of women. However, before such a conclusion can be
accepted, an analysis of the text or content of each nar-
rative has to be made. Part III of the strategy is de-
voted to such an analysis.
It is designed to gather information about the nar-
rative or text. A secondary purpose was the evaluation
of the v/ork of the illustrator in the conveyance of the
main message of the text. The reason behind the evalua-
tion was that an illustrator could be more biased in the
pictorial representation of the text than the author of
the text himself.
In order for the strategy to be objective, the work
of both the author and the illustrator, whether they were
different persons or not, had to be taken into considera-
tion.
As with the illustrations, only narratives, poems
or riddles that included people were considered. See
Table 12.
TABLE 12
Number of Texts Used
Total
Texts
Total
Used
Total
n/a io
Edad de Colores 139 69 50 70 50
Termrra 23 23 100 0 0
Rayito de Luz 29 21 72 8 28
Libro Tercero 64 53 83 11 17
Nuestra Tierra 95 60 63 35 17
Totals 350 226 65^ 124 35?S
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The total number of narratives is lower than the to-
tal number of illustrations (364). This is due to the
fact that some narratives might have had more than one
illustration and that illustrations sometimes tended to
cover more than one page. Nevertheless, the total per-
centage of narratives used is close to the total percent-
age ol illustrations used: 10% for illustrations and 65^
for narratives.
In the 226 narratives used there appeared 628 char-
acters. See Table 13
TABLE 13
Characters in the Narratives
Total
Char.
Total
Male /o
Total
Pern. io
Total
Unkn. io
Edad de Colores 133 71 53 57 43 5 4
Ternura 67 38 57 26 39 3 4
Rayito de Luz 79 53 67 24 30 2 2
Libro Tercero 178 80 45 56 31 42 24
Nuestra Tierra 171 147 86 23 13 1 1
Totals 628 389 62% 186 30?S 53 6%
The total number of male characters was higher (62^)
than the total number of female characters (30^). The
Q% Unknown resulted from the imposibility of identifying
the sex of a character from the words he or she used.
The second question of this Part deals with the num-
ber of cases in which narrators appeared as taking part
in the action portrayed in the narrative. See Table 14.
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TABLE 14
Active Narrators in the Text
Total
Narr.
Total
Yes io
Total
No io
Edad de Colores 69 16 23 53 77
Term;Lra 23 13 57 10 43
Rayito de Luz 21 6 29 15 71
Libro Tercero 53 44 83 9 17
Nuestra Tierra 60 13 22 47 78
Totals 226 92 41^ 134 59f»
The results showed that the majority• of the stories
were written from a third person* s point of view. The per-
centages for all. the books having narrators taking active
part are low with the exception of the Libro Tercero
,
which showed an of the narratives having the narrator
taking an active part in the action.
It is important. however
,
that the total number of
active narrators be classified into male and female ca-
tegories for the sake of consistency and comparative pur-
poses. See Table 15.
TABLE 15
Active Narrators by Sex
Total Total
Narr, Yes io M F f Ind. io
Edad de Colores 69 16 23 6 9 4 5 6 9
Ternura 23 13 57 8 35 2 9 3 13
Rayito de Luz 21 6 29 0 0 4 19 2 10
Libro Tercero 53 44 83 5 9 3 6 36 68
Nuestra Tierra 60 13 22 8 13 3 5 2 3
Totals 226 92 27 125^ 16 lio 49 22fo
54
As stated before, the sex of the narrator and whe-
ther he/she is active or not is important. The female
children need to be able to identify with the characters
having adventures or taking part in the action. In this
case, there are more male active narrators than female
active narrators.
The number of active male narrators is higher (12%)
than the number of female narrator (7?^). This category
covers the numerous stories in which the narrator, though
taki]ig part in the action, could not be identified as a
male or female. In other cases, the story was written
in plural, making the identification impossible. The
problem of the language kept reappearing throughout the
analysis of the content or text.
After determining the sex of the active narrators,
the strategy re(iuested information on the total number
of adults, male and female, and the total number of male
f€!male children. The objective of the questions was
the same as for the illustrations: role models for the
children reading the books. Here it was even more im-
portant since the behavior of the models was clearly
described. See Table 16,
TABLE 16
Total Male/Female Adults in Text
Total
Char,
Total
Male fo
Total
Female
Edad de Colores 133 23 17 25 19
Ternura 67 12 18 17 25
Rayito de Luz 79 45 57 20 25
Libro Tercero 178 54 30 46 26
Nuestra Tierra 171 142 83 23 13
Totals 628 276 44^ 131 21fo
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The percentages are higher for male adults (44^) than
for female adults ( 21^). As was the case with the illus-
trations, the more advanced the book, the higher the num-
ber of males. Our next step was to look at the figures
for children. See Table 17 .
TABLE 17
Total Male/Pemale Children in Text
Total
Char
Total
Males io
Total
Females io
Edad de Colores 133 48 36 32 24
Ternura 67 26 39 9 13
Rayito de Luz 79 8 10 4 5
Libro Tercero 178 26 15 10 6
Nuestra Tierra 171 5 3 0 0
Totals 628 113 l8/o 55 9/.
Here it is interesting to note that even though the
totals still give males a higher percentage (Males 18^
versus females 9^) , the numbers for the males decline
over the range of material complexity. Usually, the per-
centages for males increase as the females* decrease for
more advanced texts. In this case, the trend is to fluc-
tuate and decline.
It seems that the authors tend to prefer adult char-
acters. That is probably because of the fact that the
adults in the narratives can be endowed with a much wider
variety of personalities and with a wider range of expe-
riences.
The next step for the strategy was to identify the
environments in which the characters performed, as re-
quested in Question No. 4. See Table 18.
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TABLE 18
Environments in the Narratives
Environments Total
Narr. %
Breakdown of Other **
Total
Home
226
53
100%
23% ( Venezuela 5)
Unknown 42 19% ( Seashore 3)
Countryside 41 18% ( Sea 1)
School 31 u% (Garden 1)
City 26 12% (America 1)
Don't know 10 4% (Bibliobus 1)
Work 9 4% (Universal 1)
Other ** 14 6%
Table 18 disclosed that the usual environment for the
stories was the home (23^). The high percentage of Un-
known (19/^) reflects the book Edad de Colores where the
narrative was limited to simple sentences without any de-
tails. The countryside (18^), the school (14%), and the
city (12%) follow. At the bottom of the list is work
^ (4%) which indicates that the authors preferred other en-
vironments rather than a place of work for their narra-
tives.
The following question requested the classification
of the stories into the themes of major emphasis. See
Table 19.
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TABLE 19
Major Themes in the Narratives
Tot.
Narr. Civ. io Hist, io Rel. io Unk. I0
Edad de Colores 69 51 74 4 6 7 10 7 10
Ternura 23 18 78 1 4 4 18 0 0
Rayito de Luz 21 21 100 0 0 0 0 0 0
Libro Tercero 53 50 94 3 6 0 0 0 0
Nuestra Tierra 60 29 48 29 48 2 4 0 0
Totals 226 169 i5i 37 I 6/0 13 6/0 7 3^
The oveivvhelming majority of the narratives {!%) had
some kind of civic emphasis; next followed the historical
emphasis with 16^. The religious emphasis had only 65^,
reflecting the separation between religion and education
and y-fo of the stories remained unclassified.
In order to pinpoint more clearly the number and role
of male and female characters in the stories, the strategy
requested the identification of the principal character(s)
and their classification into male or female. See Table
20
.
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TABLE 20
Principal Characters - Male/Pemale
Total
Char.
1
Male io Fern. io Ind. io
Edad de Colorea1 133 43 32 33 25 9 7
Ternura 67 17 25 6 9 0 0
Rayito de Luz 79 46 58 20 25 3 4
Libro Tercero 178 53 30 43 24 29 16
Nuestra Tierra 171 137 80 18 11 0 0
Totals 628 296 47fo 120 viio 41 li
Of the total number of characters
,
Mi were male
principal ones and 19^ were female principal characters.
As seen before, the male percentages increasei as the fe-
male percentages decrease.
In order to determine jmore clearly the role of the
characters in the stories, iQuestion No. 7 of the stra-
tegy requested information ;about the participation of
characters in some kind of i
1
action . See Table^ 21.
TABLE 21
Males and Females in Action
Total Fern. Male
Narr. More More Not
Act. io Act. io Appl. i
Edad de Colores 69 4 6 2 3 63 91
Ternura 23 7 30 7 30 9 40
Rayito de Luz 21 0 0 0 0 21 100
Libro Tercero 53 5 9 0 0 48 91
Nuestra Tierra 60 3 5 4 7 53 88
Totals 226 19 ^io 13 194 86/o
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Table 21 shows that in 19 (8/a) of the total 226 nar-
ratives, female characters were more active than male
charsicters. In 13 (6^) narratives they were less act-
ive. On the remaining 194 (86fo) narratives, females
were either equally active or not present at all. It
was very surprising to find one book, Rayito ^ Luz ,
that did not have any females, either more active or less
active than males. A look at the book revealed that most
of the female characters did not take active part in the
stories but were rather "mentioned" in them.
The importance of presenting possible future career
choices has been discussed elsewhere in this paper.
Table 22 presents the narratives that indicate occupa-
tional activities. Here again the distinction between
income producing activities and leisure activities was
not taken into consideration. Rather, the criteria used
was whether or not the activity mentioned could become a
lifetime occupation.
TABLE 22
Narratives Showing Occupational Activities
Total
Narr. Yes 1o No io
Edad de Colores 69 21 30 48 70
Ternura 23 10 43 13 57
Rayito de Luz 21 12 57 9 43
Libro Tercero 53 46 87 7 13
Nuestra Tierra 60 56 93 4 7
Totals 226 145 8Mo 81 365S
The maoority of the books had high percentages of
stories showing occupational activities. The beginners'
books Edad de Colores and Ternura, had lower percentages
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(30/o and 43/», respectively). As the books increased in
complexity
,
more emphasis was placed on the area of oc-
cupational activities and had higher percentages.
The number of males and females engaged in occupa-
tionial activities is the subject of Table 23.
TABLE 23
Males and Females in
Occupational Activities
Total
Char. Males % Females %
Edad de Colores 133 ' 9 7 13 10
Ternura 67 7 10 6 9
Rayito de Luz 79 38 48 15 19
Libro Tercero 178 36 20 30 17
Nuestra Tierra 171 133 78 17 10
Totals 628 223 36f. 81
As this Table shows, of the 628 characters present
in the books, a total of 223 male characters (30%) were
engaged in some kind of occupational activity. On the
other hand, 8l females (13%) were shown likewise. So, a
majority of males rather than females were shown as exam-
ples for future occupational choices.
The range of occupational activities shown in the
books is the subject of Table 24.
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TABLE 24
Listing of Occupations
Not applicable 56 Rancher 3 Retailer 1
Teaching 43 Ranch hand 3 Dentist 1
Military 29 Musician 2 Electrician 1
Home 28 Sailor 2 Shepherd 1
Writer 26 Scientist 2 Blacksmith 1
Farmer 16 Naturalist 2 Priestess 1
Student 11 Roofer 2 Witch 1
Poet 9 Illustrator 1 Indian Chief 1
Folklorist 9 Milkman 1 Speleologist 1
Inventor 8 Baker 1 Engineer 1
Heroe 6 Singer 1 Sculptor 1
Astronaut 6 Shoemaker 1 Journalist 1
Painter 5 Cattleman 1 Lawyer 1
Carpenter 4 Mason 1 Telegraph man 1
Salesman 3 Fisherman 1 Priest 1
Doctor 3 Clown 1 Publicist 1
Flower grower 3 Builder 1 Traffic police 1
Conqueror
Physicist
3
3
Mechanic 1 Craft person 1
The range of occupations shown is remarkable. The
majority of the females, nevertheless, were found in the
home or as teachers. For the males, the example of pos-
sible career choices was varied and covered both the
skilled and non-skilled areas.
Conclusions
The results obtained from the application of the
strategy to the books are presented in a very generalized
way. As stated at the beginning of Chapter I, the empha-
sis of this study is not on the results but rather on the
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procedure utilized to arrive at such results. For that
purpose, a step by step description of the strategy has
been given. However, some general conclusions about major
areas of concern will be discussed.
One of the aims of creating a strategy was to iden-
tify the characteristics of Venezuelan society present in
the books and which could be considered to portray women
in stereotyped molds. Each question was designed with
this purpose in mind.
The analysis of the results can be approached from
several angles. One of these could be to consider the re-
sults of the illustrations and the text separately; another
could be to make a generalization from the combined re-
sults of both sections. Still another way could be to com-
pare the results of each common question in both the illus-
trations and the text.
Since the books chosen for the study cover from Kin-
der to fourth grade, one has to remember that the degree
of importance of the illustration decreases as the child
progresses in the acquisition of reading skills. There-
fore, at the beginning, the illustration carries all the
weight of conveying the message, while at the fourth grade
level it merely reinforces the message given in the text.
After all the results for both sections were tabu-
lated, the question of whether the illustration showed a
perspective different from that of the author was an-
swered. In this case, the framework showed that the il-
lustrations did indeed reflect the same attitudes or be-
liefs of the author of the narrative. In some instances
it was noted that the illustrator did misrepresent the
message or had some difficulty in presenting a concept.
There was a higher number of characters in the illustra-
tions (701) than in the narratives (628). Nevertheless,
the fact remains that there were more male figures in
both the illustrations and narratives, even thoi;igh it
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might appear that persons were used to fill spaces.
This type of information and that more specific to
sex roles help show the usefulness of the strategy, it
is easy to use, and as shov/n in the summary comments be-
low, it provides us with information about the values
and behaviors related to sex roles being taught to young
children.
In general, the results of the strategy shov/ed that
males are presented more often in more active and central
roles than females. This is so in the home, the country-
side, at work, in civic affairs, et cetera.
The results of both illustrations and narratives
emphasized that men are the central figures around which
life revolved in Venezuelan society. In the home, men
are the central figures; at work, men dominate in all
careers and professions. Men are the shapers of society,
the heroes of the motherland and it seems, they also will
be leaders in the future if changes in texts and else-
where do not occur. In the schools, boys are more act-
ive, more involved, more inquisitive. At home, boys soc-
ialize more, are given gifts for good grades and are tak-
en care of by sisters and mothers.
In spite of the importance of men, women dominate
the teaching profession, maybe implying the acceptance
of the central male figure and thus helping its develop-
ment. The women appear to have two choices: motherhood
and teaching. When other professions were mentioned, no
pictorial representation reinforced the message. Women
appear as good mothers, always caring, loving, giving
good advice. They share the caring of children and are
able to provide discipline and love justly.
This image of women appears to be the accepted one
in Venezuelan society. A look at previous studies on
the subject of stereotypes, tells us that this image is
in contradiction with the statistics for the primary
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school population of Venezuela. A statistical analysis
of the participation of women in the formal educational
system in Venezuela in 1974 (Villanueva, 1976) showed
that the overall school enrollment at the primary school
level was almost equally divided between males and fe-
males. The study also showed that the females were bet-
ter students and that more females than males finished
primary school. The female enrollment at the night di-
vision of primary school was also higher than that of
males. Another interesting trend about women is that,
at the secondary school level, nearly 50^ of the total
female enrollment was taking non traditional female cour-
ses in the sciences. On the other hand, women almost
completely dominated the teaching profession at the pri-
mary school level. In the area of adult education, the
study showed that more women were enrolled. They seemed
to prefer courses that would give them marketable skills
such as beauticians, seamstress, pastry making, and so
forth. Also, the female enrollment was higher in the
correspondence courses.
There are many factors that contribute to a change
in attitudes and vocational plans. Among these, one of
the most important is the influence of the media on role
models. The women are subjected to examples of more de-
veloped societies which portray women in more participa-
tory and active roles. The impact of films, radio, tele-
vision and magazines is being studied elsewhere.
The daily necessities of a developing nation, the em-
phasis on national growth and the need for manpower have
also an impact on career choices. In some cases, the
availability of financial aid plays a very important part
in career choices. Such is the case in Venezuela, where
a great deal of financial aid is given to students in the
industrial and scientific fields. Obviously, sooner or
later, women v/ill start to take advantage of that.
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All the preceding seems to contradict the image of
passivity presented by the books. When the books showed
the boys as being the better, more active, interested stu-
dents, in real life the girls were performing better.
When the illustrations presented a world with more boys,
in reality there were equal numbers of boys and girls in
the schools.
Apparently, the statistics and results obtained from
the application of the strategy are in conflict. The
framework fulfills the function of pinpointing discrepan-
cies between the portrayal of males and females in the
educational materials and the statistics of the Ministry
of Education. Therefore, the question of why this is so
should be explored further. Apparently, the books are
lagging behind the accomplishments of the educational sys-
tem. Studies of all educational materials should be un-
dertaken to determine their accuracy and fairness in
their portrayal of society. If they are outdated by the
rapid change in the status of women, measures to update
and advance their portrayal have to be taken. Another
area of further inquiry is the one that pertains to the
y
impact these materials have on the rural and lower in-
come segments of society. In the areas where the people
are not subjected to the modernizing currents of change,
stereotypes presented in educational materials could be
a factor contributing to the dropout rate in the female
population and to the general resistance to modern deve-
lopment.
CHAPTER IV
REVIEV/ING THE STRATEGY
Overview
. This chapter will focus on the usefilLness of
the process, the implications for its use and the possi-
bilities it may have for adaptation to other Spanish Ame-
rican countries. The data given herein comprises the com-
pilation of results obtained by testing the strategy. The
process was used to analyze three selected Venezuelan
primary school books: Edad de Colores
,
Rayito de Luz and
Nuestra Tierra. These three books were also included in
the original five books used to design the strategy. In
this instance, the books were rated by an outside "naive"
rater and the researcher.
Testing the Framev/ork
The main objective of developing a framework for
analyzing sex stereotyping in reading skills materials
was to provide educators in Spanish America with a set
of guidelines or questions that could help them to eva-
luate their own classroom books.
During the designing of the strategy, such aspects as
those concerning the content of the questions and the
language to be used were submitted to several Spanish
American professionals for discussion. However, none of
these people was asked to analyze the books.
A Spanish American professional was chosen to test
the process. He was considered more suitable than an
American since people in the United States are more con-
versant with this topic because of the growing awareness
of the media. Also, Americans are more aware of current
trends in educational studies and research because of dif-
fference in environmental, cultural and educational philo-
sophies. Last, but not least, preference was given to a
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person with the same cultural heritage as that of the peo-
ple in whose countries the strategy will eventually be
used.
The main objective of the test was to determine if
a rater, unfamiliar with Venezuelan culture which served
as a basis for the stragegy, could use it and derive con-
clusions from its use. Since the test used only three
books, the results will be different from the ones given
already. The important aspect of the test rests in the
comparison betv/een the results obtained by the researcher
who is familiar with both the culture and the framework,
and the rater who is not.
The rater . In order to find out to what extent the
framework could be understood by a person from a country
othe::* than Venezuela, the rater chosen for the test was
a Pemvian citizen.
The rater was not hindered by preconceived ideas by
bein^j a parent, a teacher or somebody related to educa-
tional development, but as an outsider with cultural and
educational ideas of his own. He is a well-known male
professional, a lawyer and journalist v/ith a wide range
of overseas cultural experiences yet with a complete in-
grained set of regional cultural traits. After the ini-
tial meeting between the rater and the researcher, the
rater was given paper, the books, the questions and in-
structions.
The books . Of the five original books used in the re-
search, three were chosen for the test. Every other book
of this group was chosen so that it would be easier to
concentrate on the stereotypes in a more predominant
way and not be distracted by the importance and/or con-
tinuity of the development of the reading process. The
books Edad de Colores, Rayito de Luz and Nuestra Tierra
were the ones used
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process. A meeting was held with the rater to sup-
ply him with the books the answer sheets, papers, pen-
cils, a calculator and the framework with instructions
and questions. After this initial meeting, the rater
worked independently and spaced his work between his
planned vacation activities. Whe he was finished, a sec-
ond meeting was set with the results of both the rater
and the researcher at hand. The problems encountered
through the comparison of results were discussed in full
detail. As stated before, the statistical results of
this test are discussed below. There, the results are
given for both the rater and the researcher based on on-
ly the three books used for the test. At the meeting,
it was agreed that there were no major problems with the
use of the strategy. The rater stated that he believed
there would be no difficulties in using it in his coun-
try after some adaptations were made. In order to faci-
litate the presentation of problem areas, each section
of the strategy will be discussed separately.
Part I, General Information, presented no real pro-
blems but some inconveniences, discussed after Tables 25
and 26.
TABLE 25
Number of Male and Female Authors and
Collaborators (Researcher)
Authors Collaborators
M F M F
Edad de Colores - 1 - -
Rayi to de Luz - 1 2 1
Nuestra Tierra - 1 22 7
Totals 3 24 8
TABLE 26
K’imber of Male and Fen'ale Authors an..
Collaborators (latei*)
Authors
M F
Collabora
M
tors
F
Edad de Colores 1
Rayi to de Luz 1 2 1
Nuestra Tierra 1 22 7
Totals 3 24 8
Both rater and researcher obtained the same results.
Although all three books were written by female a\.ithors,
there was a higher number of male collaborators, the ra-
tio being bsl in favor of the males.
Ray i to de Luz and Nuestra Tierra did not list xhe
contrj.buting mthors in the index. This meant that the
book had co be checked completely and a listing made be-
fore ansv/ei ing the questions in this section. This in-
convenience, however, provided a guideline to follow in
the analysis of bocks falling into this category.
After completing this section, the rater stopped
usin^j the answer sheets and developed his own system of
coding. One reason giv^n was that he found it easier to
group the answers to each question in one page. It was
less cumbersome to carry only four pages of questions
inside one book while he was traveling.
Part II
,
The Indivi dual in the Illustrations
,
had
as its objective to elicit specific information relating
to tne characters depicted in the illustrations, taking
only into account those that could be clearly identified
as belonging to a male or female category. This meant
that no animals, plants or personified inanimate objects
were taken into account. I'xie total numuer of iilus fcra-
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tiona used is presented in Tables 27 and 28
TABLE 27
Ni^ber of Illustrations Used
( Researcher)
Total
must.
Total
Used
Total
n/a
1o
Coded
1o
Reject.
Edad de Colores 139 85 54 6l/o 39/.
Ray i to de Luz 29 12 17 41/o 59/.
Nuestra Tierra 103 74 29 12io 28/a
Totals 271 171 100 37/
TABLE 28
Number of Illustrations Used
(Rater)
Total
Illust.
Total
Used
Total
n/a
1o
Coded
io
Reject.
Edad de Colores 139 85 54 61/a 39/.
;Rayito de Luz 29 12 17 41/. 59/.
Nuestra Tierra 103 74 29 72/. 28/
Totals 271 171 100 63/. 37/
The total numbers for both the researcher and rater
are the same. Of the illustrations in the books, 63^
were used for the test; 37?^ were not considered appro p-
priate because they did not have human beings depicted.
Question one requested the number of characters of
both sexes present in the illustration and Question two,
the breakdown into male and female categories. The re-
sults of both questions are presented in Tables 29 and 30*
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TABLE 29
Number of Male and Female Characters
in the Illustrations
( Researcher)
Total
Char.
Total
Males io
Total
Fern. ^ Unkn. io
Edad de Colores 182 96 53 83 46 3 1
Rayi to de Luz 18 14 78 4 22 —
Nuestra Tierra 165 136 82 23 14 6 4
Totals 365 246 67?S 110 30?4 9 3%
TABLE 30
Number of Male and Female Characters
in the Illustrations
(Rater)
Total Total Total
Char. Males io Fern. io Unkn. io
Edad de Colores
1
182 96 53 83 46 3 1
Rayi to de Luz 18 14 78 4 22 - -
Nuestra Tierra 165 137 83 23 14 5 3
Totals 365 247 68/o 110 3<¥ 8 2/a
The results of Tables 29 and 30 vary slightly. The
researcher had 246 males v/hile the rater had 247. This
accoiiints for the changes in percentages. The numbers
for the females are the same. However, the numbers still
favor males over females 67-68^ to 30^.
The resilLts of Question three of this section va-
ried greatly between the author and the rater. The ques-
tion:
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"If there are children and adults in the illustra-
tion» write down the number of adult males and females
and the number of children, male and female,"
When the results obtained by the rater were compared
with those obtained by the researcher both participants
were deeply surprised by the wide discrepancy observed.
See Tables 31 and 32.
TABLE 31
Total Number of Male/Female Children
( Researcher)
Total
Char.
Male
Child. io
Fern.
Child. io
Edad de Colores 182 74 40 55 30
Rayito de Luz 18 9 50 1 5
Nuestra Tierra 165 22 13 6 3
Totals 365 105 29?s 62
TABLE 32
) Total Number of Male/Female Children
( Rater)
Total
Char,
Male
Child. io
Fern.
Child. io
Edad de Colores 182 24 13 25 14
Rayito de Luz 18 3 17 1 6
Nuestra Tierra 165 8 5 2 1
Totals 365 35 lO/o 28 8fo
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There is a big difference between the results ob-
tained by the researcher and those obtained by the rater.
The researcher identified 105 male children (29^) while
the rater identified 35 male children (10^). in the
case of female children, the researcher had 62 (17^)
while the rater had 28 ( 8^)
.
The same discrepancies were present in the male-
female categories for adults. See Tables 33 and 34.
TABLE 33
Total Number Male-Female Adults
( Researcher)
Total
Char.
Male
Adults 1o
Female
Adults io
Edad de Colores 182 22 12 28 15
Ray i to de Luz 18 5 28 3 17
Nuestra Tierra 165 114 69 17 10
Totals 365 141 85/. 48 13/
TABLE 34
Total Number of Male-Female Adults
( Rater)
Total
Char.
Male
Adults io
Female
Adults io
Edad de Colores 182 16 9 25 14
Rayito de Luz 18 1 6 2 11
Nuestra Tierra 165 7 4 5 3
Totals 365 24 n 32 9/
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In this case, the researcher identified 141 (85^)
male adults. The rater identified 24 {If). In the adult
female category, the researcher obtained 48 ( 13?5 ) while
the rater obtained 32 (9^).
After considerable discussion, the cause for such
a difference was found and understood. In this partic-
ifLar case, the testing of the strategy by an outside rater
proved invaluable.
The rater interpreted the (Question to mean that when-
ever a child and an adult appeared together in the illus-
tration, they should be counted and classified by sex.
In this way, if a child or an adult appeared alone, the
rater did not include that character in his tally. See
Tables 35 and 36.
TABLE 35
Number of Male/Pemale Children and Adults
( Rater)
M
Children
F Total
Adults
M F Total
Edad de Colores 24 25 49 16 25 41
Rayito de Luz 3 1 4 1 2 3
Nuestra Tierra 8 2 10 7 5 12
Totals 35 28 63 24 32 56
On the other hand, the researcher counted children
and adults whether or not they appeared alone or together.
The purpose of the question was to determine the total
number of children and adults portrayed in the illustra-
tions. The question was badly stated and did not re-
flect the real intentions of the researcher.
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TABLE 36
Numb6r of Mai©/Female Children and Adulfs
( Researcher)
M
Children
F Total M
Adults
F Total
Edad de Colores 74 55 129 22 28 50
Rayito de Luz 9 1 10 5 3 8
Nuestra Tierra 22 6 28 114 17 131
Totals 105 62 167 141 48 189
It was agreed that the question had to be rephrased
in Spanish to accurately reflect its purpose.
The following question, number four, requested the
identification of the principal character of the illus-
tration and its classification into a male or female ca-
tegory. See Tables 37 and 38.
TABLE 37
Principal Character - Male/Female
( Researcher)
Total
Char. Male io Female io
Edad de Colores 182 55 30 48 26
Rayito de Luz 18 12 67 2 11
Nuestra Tierra 165 84 51 12 7
Totals 365 151 41^ 62 xii
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TABLE 38
Principal Character - Male/Pemale
( Rater)
Total
Char. Male io Female %
Edad de Colores 182 58 32 45 25
Ray ito de Luz 18 12 67 2 11
Nuestra Tierra 165 84 51 12 7
Totals 365 154 42^ 59 16^
There is a very small difference in the total per-
centagec between the rater and the researcher. Neverthe-
less, the overall results still show a higher percentage
of males as principal characters.
The definition of a central character as the subject
in action or the object of the action seemed not to bo
enough for the illustrations. In several cases, the cen-
tral figure was not the person but rather, an object ouch
as a house. Both author and rater coped v;ith this pro-
blem by considering the human figure always as the central
character, following the instructions given in the stra-
tegy. In cases v/hen there were several people without
anyone in particular standing out, all were counted as
central figures.
In one specific case, the rater and the researcher
disagreed strongly in the classification of a figure as
male or female. The illustration, from the book Nucstra
Tierra
,
showed the chubby face of a baby; superimposed
there was a rose. The rater classified the baby as a
male giving as a reason that "he looked like a boy". The
researcher did not count it because it did not offer a
clear cex identification. The difficulty of clearly
identifying a human being as male or female in the illuo-
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trations had been influenced by a personal view of what
a male or female looks like. This personal bias has to
be taken into consideration when the strategy is used.
The persons who use it have to be aware that their own
beliefs can influence v/hat they see or write.
The next question, number five, requested informa-
tion about the number of characters involved in some
kind of action and their sex. See Tables 39 and 40.
TABLE 39
Males and Females Involved in Action
( Researcher)
Total
Char. Males io Females i
Edad de Colores 182 47 26 41 23
Rayito de Luz 18 11 61 2 11
Nuestra Tierra 165 48 29 8 4
Totals 365 106 29% 51 u%
TABLE 40
Males and Females Involved in Action
( Rater)
Total
Char. Males io Females ^
Edad de Colores 182 47 26 40 22
Rayito de Luz 18 11 61 2 11
Nuestra Tierra 165 48 29 8 4
Totals 365 106 29% 50 u%
In spite of the slight variation, the total percent-
ages (29^ males, 14^ females) are in agreement between
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the rater and the researcher. Of the 365 characters,
29^ of the males are involved in some kind of action
while only 14^ of the females are in the same category.
Males are portrayed as more active than females.
In order to pinpoint more clearly the activities
of the characters, Question six requested that the en-
vironment or background of the illustration be classi-
fied. See Tables 41 and 42.
TABLE 41
Environments in the Illustrations
( Researcher)
Total Illustrations
171 Don't know 48 Work 11
Countryside 38 City 7
Home 31 Garden 4
Not Appl. 18 Seashore 1
School 11 Church 1
Venezuela 1
TABLE 42
Environments in the Illustrations
( Rater)
Total Illustrations
171 Don't know 49 School 11
Countryside 42 Work 11
Home 31 City 8
Not Appl. 18 Seashore 1
The total results for both rater and researcher are
almost the same. The rater grouped answers under more
general categories but the total remained in the same
ranking. The high number of the "Don't knov;" categoiy
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is probably due to the book Edad ^ Colores which has ve-
ry simple illustrations with almost no background. The
tendency is to provide illustrations with trees and "out-
side" backgrounds. Then come the home (31) and more
specific detail.
In order to determine the range of occupations de-
picted in the illustrations. Question seven requested the
classification of characters into occupations and sex.
See tables 43 and 44.
TABLE 43
Occupations - Male and Female
( Researcher)
Total
Char. Male io Female 1o
Edad de Colores 182 17 9 20 11
Ray ito de Luz 18 7 39 5 12
Nuestra Tierra 165 42 25 6 4
Totals 365 66 l8/o 31 8/o
) TABLE 44
Occupations - Male and Female
( Rater)
Total
Char. Male io Female io
Edad de Colores 182 17 9 20 11
Ray ito de Luz 18 7 39 5 12
Nuestra Tierra 165 42 25 6 4
Totals 365 66 31 GO
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The results obtained by the rater and the research-
er are the same. Of the total number of 365 characters
present in the illustrations, 18;;^ (66) of the males and
8?^ (31) of the females were engaged in some kind of oc-
cupational activity.
The next question, number eight, requested the de-
termination of the various types of occupations and their
classification. See Table 45.
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TABLE 45
Listing of Occupations
Occupations Researcher Rater
N/Appl. 47 48
Housework 15 15
Musicians 13 11
Military 9 9
Agricultiire 7 8
Teaching 6 6
Fisherman 6 6
Draftman 5 0
Cowboys 5 5
Schoolwork 4 4
Salesperson 3 3
Miner 2 2
Singer 2 0
Sailor 2 2
Astronaut 1 1
^Telephone operator 1 1
Writer 1 1
Mason 1 1
Clow]i 1 1
Politician 1 0
Gardener 1 0
Painter 1 6
The preceding table shows that the books emphasized
housework, music, military activity and agriculture as
the most common occupations.
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To close this section, the strategy required the
general classification of the illustrations into major
themes. Tables 46 and 47 portray the results.
TABLE 46
Major Themes in the Illustrations
( Researcher)
Tot.
111. Civ. fo Hist. io Rel. io Unk. i
Edad de Colores 85 68 8 2 2 5 6 10 12
Ray ito de Luz 12 11 92 0 0 1 8 0 0
Nuestra Tierra 74 50 68 21 28 3 4 0 0
Totals 171 129 755'. 23 13^ 9 554 10 7/.
TABLE 47
Major Themes in the Illustrations
( Rater)
Tot.
111. Civ. io Hist,. io Rel. io Unk. io
Edad de Colores 85 65 76 2 2 5 6 13 15
Rayito de Luz 12 11 92 0 0 1 8 0 0
Nuestra Tierra 74 50 68 20 27 3 4 1 1
Totals 171 126 745'. 22 135^ 9 % 14 8^0
The total percentages between the rater and the re-
searcher vary slightly. The major emphasis is on civic
themes: the rater obtained 126 (74^) while the researcher
obtained 129 (75^). The historical category follows with
the rater obtaining 22 (13fo) and the researcher 23 (13^).
Then follows the unknown category which can be explained
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by the large rubber of very simple illustrations in the
beginner reader Edad ^ Golores , In the last place is
the religious category with the researcher showing 10
{!%) and the rater I4 (85^). The low percentages can be
understood if it is taken into consideration that there
is a strong tradition of separation between public educ-
ation and religious education. The instances v/here a
religious theme was apparent had to do with cultural tra-
ditions that have some religious component to them, such
as the May festivals or Christmas time.
In spite of all the previously discussed problems,
the illustrations were fairly easy to analyze. So far,
the difficulties encountered could be classified in three
categories j the first, as due to book design. This was
the case with the books that had no listing of collabo-
rators, Even though this was an inconvenience it posed
no major problem. The second category had to do with the
designing of the strategy, and such was the case with
Question number three, where the question was not proper-
ly stated, thereby causing different interpretations by
the rater and the researcher. The question of personal
ybias which surfaced v/hen the rater classified a baby as
a male because it ’’looked like a boy” is the basis of the
third category. All three categories were kept in mind
v/hen the comparison of the results of Part III were dis-
cussed.
Part III
,
the Society in the Narrative
,
proved to
be more difficult to analyze. To facilitate the present-
ation of the results, the data will be organized in the
same order as the questions of the framework.
In the first place, let us look at the total number
of narratives used. See Tables 48 and 49 .
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TABLE 48
Niimber of Narratives Used
( Researcher)
Total
Texts
Total
Used io
Total
Re jec. io
Edad de Colores 139 69 50 70 50
Rayito de Luz 29 21 72 8 28
Nuestra Tierra 95 60 63 35 37
Totals 263 150 575^ 113
TABLE 49
Number of Narratives Used
(Rater)
Total
Texts
Total
Used io
Total
Re jec. io
Edad de Colores 139 69 50 70 50
Rayito de Luz 29 21 72 8 28
Nuestra Tierra 95 60 63 35 37
Totals 263 150
'o'lf 113
Both the researcher and the rater used the same num-
ber of narratives from the three books.
Question number one requested the total number of
characters present in the text and their breakdovm into
male-female categories. See Tables 50 and 51.
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TABLE 50
Characters in the Narrative
( Researcher)
Total
Char.
Total
Male io
Total
Fern. io
Un-
nown %
Edad de Colores 133 71 53 57 43 5 4
Rayito de Luz 79 53 67 24 30 2 2
Nuestra Tierra 171 147 86 23 13 1 1
Totals 383 271 71/« 104 27/ 8 2io
TABLE 51
Characters in thei Narrative
( Rater)
Total Total Total Un-
Char. Male 1o Fern. % known io
Edad de Colores 135 73 54 57 42 5 4
Rayito de Luz 79 53 67 24 30 2 3
Nuestra Tierra 174 147 86 24 13 1 005
Totals 388 273 71/. 105 27/ 8 2io
The total number of characters was higher for the ra-
ter (388) than for the researcher (383). The largest dif-
ference was in the male category for the books Edad de Co-
lores and Nuestra Tierra
. Since the counting of charact-
ers in the text is more confusing than in the illustra-
tions, there is a possibility that a mistake could have
been made by either the rater or the researcher. The main
problem here was the language as it was harder to deal
with than it had been anticipated.
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As it has been explained previously, the Spanish lang-
uage have veiy precise gender rules. All plurals are mas-
culine by virtue of the article that precedes them. For
example: a group of male and female students is "los
estudiantes"
; a group of female students only is "las
estudiantes"
. But if the group is only of males, the
plural is the same as in the first case; " los estudian-
tes". This means that any description that included mem-
bers of both sexes "looked" masculine in gender. By the
same token, professions that include both male and fe-
male seemed male dominated by virtue of the grammar
rules.
The determination of gender and number turned into
a complicated process. Each answer had to be double-
checked to ensure that what was a mixed group was not
classified as a group of males and vice-versa. Attention
had to be given to this area of analysis since there was
a possibility that the extent of the bias, if any, cou4-d
not be determined if the language was masculine oriented.
Evidence of this difficulty came up with the results
of Question number two, active narrators in the text.
ySee Tables 52 and 53.
TABLE 52
Active Narrators in the Text
( Researcher)
Total
Narratives
Total
Yes io
Total
No io
Edad de Colores 69 16 23 53 77
Rayi to de Luz 21 6 29 15 71
Nuestra Tierra 60 13 22 47 78
Totals 150 35 115 iii.
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TABLE 53
Active Narrators in the Text
( Rater)
Total Total
Narratives Yes %
Total
No io
Edad de Colores 67 16 23 53 77
Rayito de Luz 21 6 29 15 71
Nuestra Tierra 60 13 22 47 78
Totals 150 35 22% 115 11%
Tables 52 and 53 answer how many narratives !bad nar-
rators taking part in the action. Both rater and researc]
er obtained the same results.
Tables 54 and 55 classify the active narrators into
male/female categories.
TABLE 54
Active Narrators by Sex
( Researcher)
Total Total Un-
Narr. Yes io Male % Fern . io kn. io
Edad de Colores 69 16 23 6 9 4 5 6 9
Rayito de Luz 21 6 29 0 0 4 18 2 10
Nuestra Tierra 60 13 22 8 13 3 5 2 3
Totals 150 35 23?S 14 9% 11 Ho 10 6^
I
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TABLE 55
Active Narrators by Sex
( Rater)
Total
Narr.
Total
Yes Male io Fern. io Unk. io
Edad de Colores 69 16 23 9 13 4 6 3 4
Rayito de Luz 21 6 29 2 10 4 19 0 0
Nuestra Tierra 60 13 22 10 17 3 .05 0 0
Totals 150 35 23/o 21 14/o 11 Ho 3 2io
The rater classified more narrators into the male ca-
tegory than the researcher. The latter had 14 (9fo) males
and 11 (7^) females. The rater had 21 (14^) males and 11
(7fo) females. In the Unknown category, it is interesting
to see that the researcher had 10 (6fo) while the rater had
only 3 (2fo)
,
This seemed to be another aspect of the language pro-
blem. In this case, two different aspects were in evi-
dence: in the first case, the author of the book deter-
j mined the sex of the narrator by writing in the first
person. However, in many cases, a female author would nar-
rate as a male. In the second case, because of the use of
the plural, the person reading the story determined the
sex of the narrator. In the majority of the latter cases,
it was impossible to establish the sex of the narrator
since it depended on personal opinion. Unless a clear in-
dication was given in the text as to the composition of
the plural, the sex of the reader was the factor that de-
termined whether a group was coed or all male.
A person such as the rater, who was a student in a
Catholic school for boys during his elementary and second-
ary education, tended to classify pliarals involving mixed
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groups into plurals involving all male groups. The re-
searcher, who went to coeducational schools, could not
specify the composition because of the assumption that
the plurals included both males and females. This is
also evidence of the importance of the personal expe-
rience of the people who engage in research and how their
ovm cultural experiences influence this perception of in-
forimition. Apart from creating an awareness of the pro-
blem, the best possible way to deal with it, seems to be
to always have more than one person engaged in every re-
search project where this situation might arise, in
that way
,
some kind of balance could be reached among the
members of the research team.
The following (Question rec^uested the breakdown of
the total number of characters into children and adults
and their classification by sex. See tables 56 and 57
for the results on the adult characters,
TABLE 56
Total Male/Female AdiiLts in Text
( Researcher)
Total
Char.
Total
Male 1o
Total
Pern, io
Edad de Colores 133 23 17 25 19
Ray ito de Luz 79 45 57 20 25
Nuestra Tierra 171 142 83 23 13
Totals 383 210 55?S 68 l8?'o
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TABLE 57
Total Male/Female Adults in Text
( Rater)
Total
Char.
Total
Male /o
Total
Fern. io
Edad de Colores 135 33 17 25 19
Ray i to de Luz 79 45 57 20 25
Nuestra Tierra 174 143 82 24 14
. Totals 388 221 54/o 69 l8/o
The total number for adults present in the narra-
tives are very close between the rater and the research-
er. There is a much higher percentage of male' adults
than female adult;s (55/= to 18^) . Now, the re suits
for the children. See Tables 58 and 59 •
TABLE 58
Total Male/Female Children in Text
( Researcher)
Total Total Total
Char. Males io Fern. io
Edad de Colores 133 48 36 32 24
Rayito de Luz 79 8 10 4 5
Nuestra Tierra 171 5 3 0 0
Totals 383 61 16/ 36 9/
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TABLE 59
Total Male/Pemale Children in Text
( Rater)
Total
Char.
Total
Males io
Total
Fern.
Edad de Colores 135 50 37 32 24
Rayito de Luz 79 8 10 4 5
Nuestra Tierra 174 6 3 0 0
Totals 388 64 16/o 36 9f«
The percentages between the rater and the researcher
are the same (16^ males to 9^ females) even though the
number of male and female characters are not the same.
The researcher has 61 males and 36 females, while the
rater has 64 males and 36 females.
In order to place the characters in better context,
Question number four requested the type of environment
in which the narrative took place. See Table 60.
TABLE 60
j Environments in the Narratives
Total Narratives 150
Researcher
100% 150
Rater
100%
Unknown 36 24 37 25
Countryside 31 21 32 21
Home 29 19 29 19
City 20 13 20 13
School 10 7 10 7
Work 7 5 8 5
Don't know 6 4 6 4
Other ** 11 7 8 5
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Other ** Breakdown
Venezuela
Seashore (beach)
Bibliobus
America
Sea
Garden
Here the rater apparently included some "Other" cate-
gories into the main ones. Basically, there are no major
differences between the researcher and the rater. Here,
as was the case with the illustrations, the favorite en-
vironment is the countryside with the home and the city
following. The unknown covers those instances where it
was impossible to identify specifically the place or en-
vironment of the story or narrative.
The major themes in the narratives was the subject of
the next question. See Tables 61 and 62.
TABLE 61
Major Themes in the Narratives
( Researcher)
Total
Narr. Civ.
.
1o Hist. Rel . '^0 Unk. ‘fo
Edad de Colores 69 51 74 4 6 1 10 1 10
Rayi to de Luz 21 21 100 0 0 0 0 0 0
Nuestra Tierra 60 29 48 29 48 2 3 0 0
Totals 150 101 679^ 33 22io 9 lio 7 5/o
TABLE 62
Major Themes in the Narratives
(Rater)
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it
Total
Narr. Civ. fo Hist. io Rel. io Unk. 1-
Edad de Colores 69 51 74 4 6 7 10 7 10
Rayi to de Luz 21 21 100 0 0 0 0 0 0
Nuestra Tierra 60 29 48 29 48 2 3 0 0
Totals 150 101 61% 33 22/0 9 6% 7 %
The results are the same for both the rater and the
researcher. There is a heavy emphasis on the civic theme,
with a total number of 101 (67?^), follov/ed by the historic-
al-patriotic emphasis with 33 (22%). The religious empha-
sis had 9 (6^) in keeping with the low profile given to
religious aspects in the educational system.
Question number six requested information about prin-
cipal characters and their classification into male-
female categories. See Tables 63 and 64 .
TABLE 63
Principal Characters - Male/Female
( Researcher)
|i
I
I
!
Total
Char. Male io Fern. i Ind. io
Edad de Colores 133 43 32 33 25 9 7
Rayito de Luz 79 46 58 20 25 3 4
Nuestra Tierra 171 137 80 18 11 0 0
Totals 383 226 39% 71 19/0 12 lio
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TABLE 64
Principal Characters - Male/Pemale
( Rater)
Total
Char. Male °/o Fern. io Ind. io
Edad de Colores 135 46 34 33 24 9 7
Rayito de Luz 79 46 58 20 25 3 4
Nuestra Tierra 174 139 80 18 10 0 0
Totals 388 231 60^ 71 l8^;'o 12 3/0
Tables 63 and 64 reflect the difference in total num-
ber of characters that v/as discussed previously. However,
the total percentages show that males (59 to 60^), more
often than females (19 to 18^) are depicted as principal
characters. This shows that there are more male role
models than female role models with which to identify and
imitate.
The next question requested information as to whether
or not the female characters appeared to be more or less
active than their male counterparts. See Tables 65 and 66.
TABLE 65
Males and Females in Action
( Researcher)
Total
Narr.
Fem.
More
Active io
Male
More
Active io n/a io
Edad de Colores 69 4 6 2 3 63 91
Ray ito de Luz 21 0 0 0 0 21 100
Nuestra Tierra 60 3 5 4 7 53 88
Totals 150 7 Mo 6 4/0 137 91^
TABLE 66
Males and Females in Action
(Rater)
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Total More More
Narr
, Active ^ Active ^ n/a ^
Edad de Colores 69 4
Rayito de Luz 21 0
Nuestra Tierra 60 3
6 2 3 63 91
0 0 0 21 ' 100
5 4 7 53 88
Totals 150 7 Mo 6 4/0 137 91/,
Both the rater and the researcher obtained the same
results. In 137 instances (91%) male and female charact-
ers seemed to be equally active or inactive. In 7 in-
stances (M) f the females were more active than the males
while in 6 instances {M°) the males were more active.
The area of occupational activity is explored in the
following question that also requested a breakdown into
male/female categories. See Tables 67 and 68 .
TABLE 67
Narratives Showing
Occupational Activities
( Researcher)
Total
Narr. Yes 1^0 No io
Edad de Colores 69 21 30 48 70
Rayito de Luz 21 12 57 9 43
Nuestra Tierra 60 56 93 4 7
Totals 150 89 61 40^
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TABLE 68
Narratives Showing
Occupational Activities
(Rater)
Total
Narr. Yes % No %
Edad de Colores 69 21 30 48 70
Rayito de Luz 21 12 57 9 43
Nuestra Tierra 60 56 93 4 7
Totals 150 89 59/o 61 40f.
The results are the same for the rater and the re-
searcher. The book Edad de Colores
^
a beginners' book,
showed the lowest percentages {30%) while the more ad-
vanced book, Nuestra Tierra, had the highest (935^).
Tables 69 and 70 show the breakdov/n into male and
female categories.
TABLE 69
Males and Females in Occupational Activities
( Researcher)
Total
Char. Males io Fern. %
Edad de Colores 133 9 7 13 10
Rayito de Luz 79 38 48 15 19
Nuestra Tierra 171 133 78 17 10
Totals 383 180 475^ 45 12/o
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TABLE 70
Males and Females in Occupational Activities
( Rater)
Total
Char, Males fo Females fo
Edad de Colores 135 9 7 13 10
Ray ito de Luz 79 38 48 15 19
Nuestra Tierra 174 133 76 17 10
Totals 388 180 47/. 45 12/0
In spite of the difference between the total number
of characters, the percentages are almost the same. 47^
of the males and 12fo of the females were presented as en-
gaged in some kind of occupational activity. The listing
of occupations shown appear in Tables 71 and 72.
TABLE 71
Listing of Occupations
( Researcher)
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Not Applicable 46 Patriot 2
Military 28 Roofer 2
Teacher 21 Milkman 1
Housev/ork 17 Baker 1
V/riter 15 Singer 1
Folklorist 10 Mason 1
Farmer 10 Clown 1
Politician 8 Priestess 1
Inventor 8 Witch 1
Astronaut 6 Indian chief 1
Draftsman 6 Speleologist 1
Painter 4 Retailer 1
Poet 4 Sailor 1
Student 3 Engineer 1
Heroes 3 Sculptor 1
Flower grower 3 Journalist 1
Physicist 3 Lawyer 1
Conqueror 3 Priest 1
Doctors 3 Rancher 1
Ranch hand 3 Telegraph man 1
Musician 2 Publicist 1
Scientist 2 Transit police 1
Naturalist 2
TABLE 72
Listing of Occupations
( Rater)
100
Not Applicable 46 Roofer
Military 28 Salesman
Teacher 21 Milkman
Writer 20 Baker
Homework 17 Mason
Parmer 13 Clown
Folklorist 10 Priestess
Scientist 10 Indian chief
Politician 8 Rancher
Inventor 8 Telegraph man
Painter 8 Publicist
Astronaut 6 Police
Patriot 5 Priest
Musician 4 Lawyer
Student 3 Journalist
Conqueror 3 Sculptor
Doctor 3 Engineer
Ranch hand 3 Sailor
2
2
1
1
1
1
2
1
1
1
1
1
1
1
1
1
1
1
The difference in numbers between Table 71 and Table
72 and the ones listing the occupations is due mainly to
^*^ct that a person can have more tha,n one occupation.
In many cases, a character was described as having more
than one professional occupation; for example, a milita-
ry hero in many cases was also a politician. A Musician
could also have been a doctor in medicine, et cetera.
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The personal bias problem was further illustrated by
the classification of characters by occupational activi-
ty. A male teacher was given the classification of
"profesor"; a female teacher was just a "maestra", A
person not familiar with Spanish America would not per-
ceive the lower standing of the female, m this case, a
‘•maestra” has only a Normal School or high school educa-
tion, teaches only in the elementary schools, is paid
less and has less social standing. A ''profesor” is a
graduate from a university or a teachers' college, is a
high school teacher or principal, earns a much higher sal-
ary and enjoys a higher social standing. The automatic
assumption that the v/oman was the "teacher" and the man
was the "professor" showed evidence of the cultural belief
that females seldom achieve professorial status. This is
further reinforced by the reality that most female teach-
cire found at the primary school level while male pro-
fessors are found at the high school level. Nevertheless,
the total number of assignments to each profession for
each question varied only slightly. Other small incon-
veniences were those related to idioms; for example,
"vale", "robalo"
,
et cetera, since the colloquian ex-
pressions were not known by the rater.
During the course of the discussions, the rater ex-
pressed opinions about the books and their design, content
and purpose. Some were related to his newly acquired in-
sight into a new country; others were comments about what
the books told him about Venezuelan society.
In specific cases the rater mentioned the wrong em-
phasis on the military heroes, the acceptance of music
and singing and the very fev/ Indians. When asked about
the religious content of the books, the rater did not
find it overemphasized. In the case of Rayito de Luz
,
the rater commented that though it seemed good for learn-
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ing to read, the book by itself was not appealing to him.
V/hen the discussion turned to the subject of women
and their portrayal, the rater expressed the opinion that
the books did not show many women. Confronted with the
results, he admitted that they gave him a new perspective
on women and their roles in society. Consciously, he said,
there is no reason to assume that women cannot do the
same types of work that men do, or have the same opportu-
nities as long as women alv/ays consider as first priori-
ty their roles as mothers.
In this instance, it was clear that the rater still
placed women v/ithin the context of family life as a prior-
ity obligation for them. The fact that the rater still
emphasized that role after v/orking with the framework and
intellectually discussing possible ways of improving wo-
men’s image in books is cause for concern. In terms of de-
velopment programmes aimed at less educated populations
that have had no contact with modernizing trends, one can
speculate that changing the ingrained sex role stereotypes
will be extremely difficult.
V/hen asked about the possible ways to help in chang-
ing the image of women as mothers first, the rater stated
) that he though that the children would have to be tai;ight
d-iff
€Jrently
,
but that also the mother would have to set
the example in the home by not being only a housewife but
becoming more involved with outside interests. He thought
this v/ould place a double burden on the women and that
many would not be able to carry that burden.
In the specific case of Venezuela, the accepted norm
of behavior, as shov/n in the books, is to assume that wo-
men are to be found in the home, caring for the children.
A certain amount of freedom is granted; women are encou-
raged to stud;^^ but no examples of what to study for are
given. V/omen fulfill their responsibilities well; they
are good teachers, active participants in school affairs.
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good disciplinarians and concerned parents and at all
times, they are the ones to uphold virtue, truth and love
of God and country.
In general, the rater was of the opinion that the
strategy could be used in all other Spanish American
countries once the areas of difficulties were corrected.
The possibility of applying the strategy to other
countries touched upon the idea of using it to analyze
specific areas within the books. Its basic format could
be used, by the inclusion of different questions, to zero
in into specific areas of concern such as women's roles
in the rural setting or women's use of technical equip-
ment.
Expanding the Strategy
The strategy, when used in its original form, will
present the rater with the more widely accepted norms of
behavior in the culture or country under study. For it
to become a more effective tool, the rater or person using
it should, after completing the analysis, become familiar-
ized with the real status of women in thit particular soc-
iety in order to compare it with the results.
') For example: in Venezuela, the rater should examine
the census reports, the Memoria
^
Cuenta of the Ministry
of Education to find out the levels of performance of male
and female students; enrollment by sex, et cetera. Look-
ing at these, any discrepancy between reality of women's
participation in society and their portrayal in the read-
ers v/ill be found. Once the rater becomes aware of the
discrepancy, ho or she can decide upon a course of action.
In most cases, though, a second look at the educational
material being analyzed is desirable. Such thoroughness
will probably help to identify any particular area of
interest to research and study further or to dedicate
more effort to redress.
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If the concern for lack of role models for future
career choices is a priority matter, the framework can
be expanded to examine the problem more carefully. Start-
ing irom the assumption that women do other work that is
not housework, questions can be formulated to find out
the type of environment of the occupational activity, the
type of activity, the range of occupations for each sex
when the economic activity is financially profitable, the
use of technology by each sex and by environment, et ce-
tera, A sample of possible questions follow:
1) If there is evidence of occupational activity in
the illustration or text (as the case may be)
,
classify
the environment in which it takes place and the sex of
the person engaged in carrying it out.
2) If the preceding question was answered, classify
the occupational activity into economically profitable or
non profitable. (Use as a definition, services performed
for wages as a guide)
. Then determine the sex of the char-
actcx’ engaged in the occupation.
3) If there is any evidence of mechanical, technolo-
gical or scientific equipment in the story (or illustra-
tion)
,
classify: a) the environment in which it appears
and b) the sex of the characters using it.
The preceding questions will have to be revised to
make sure that they are appropriate for use in the illus-
trations or the text. In some cases, a question might be
appropriate for use in the analysis of narratives and not
in the analysis of illustrations.
If the area of concern relates to family relation-
ships, a more detailed description of how society views
itself can be obtained by formulating questions in that
area. For example:
1) Classify the role of the mother and her interact-
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tion with the children under one of the following oatego
ries
;
8.) inotliGp as "tliG 'tGach.Gr
b) mothGr as thG disciplinG givGr
c) mother as the friend
d) mother as the housekeeper
e) mother as the nurse
f) mother as (please specify)
g) the mother as provider
2)
Classify the role of the father and his interact-
ion with the children under one of the following catego-
ries:
a) the father as the teacher
b) the father as the discipline giver
c) the father as the friend
d) the father as the housekeeper
e) the father as the nurse
f) the father as (please specify)
g) the father as provider
3) V/hen the mother and the father are shown inter-
actiiog with the children, determine if it is:
a) the father with the son(s)
b) the father v/ith the daughter(s)
c) the father with both the son(s) and the daughter(s)
d) the mother with the son(s)
e) the mother v/ith the daughter(s)
f) the mother with both son(s) and daughter (s)
4) Deteimiine for both the mother and father, the con-
tent of interaction and the sex of the child:
Mother with daughter
with son
Social behavior
Culture or general knowledge
Home studies
Religion or moral issues
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Father with son
with daughter
Social behavior
Culture or general knowledge
Home studies
Religious or moral issues
The preceding questions are samples of such areas as
roles of parents in the home, relationships with the chil-
dren of each sex, et cetera. Other areas can be the rela-
tionship between the mother and the father, the role of
the extended family, et cetera.
Since the strategy was designed to be used to analyze
primary school books, it has a limited range of material
to be analyzed. A secondary school book would probably
furnish more information on occupational choices, histo-
rical figures, et cetera,
A different approach can be used for the analysis of
novels and short stories. Since they are far more complex
than school materi-ils, a different approach is necessary.
The following steps can serve as a guide:
1) Make a listing of all male and female characters
taking note of any family relationships among them, if any.
2) For each character, write down each reference to
what a man or a woman should behave like or should look
like.
The preceding will provide a list of the character-
istics considered appropriate behavior for each sex by
the characters themselves. Depending on the novel or short
story, the next step is the cross matching of the behavior
of each character v;ith the charateristics adscribed to
each sex. In the instances where there are no male char-
acters, the male role characteristics could be carried or
acted, out by a female character. The same holds true for
novels or short stories with no female characters but with
female sex rolos characteristics acted out by male char-
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acters. Male and female roles can be associated with char-
acters of either sex. The same holds true for the physical
characteristics for each sex. The rest of the analysis
can be developed depending on the particular interest of
the researcher.
All the preceding are suggestions and are open to re-
vision and improvement by the people using them. By pro-
viding a framework upon which other people can expand,
the strategy or guidelines fulfill one of the stated goals.
The purpose of providing examples of possible ways of do-
ing this type of research is of great importance in this
paper.
Avenues for action to supplement the strategy
. As seen
in Chapter I, the study of stereotypes is important since
patterns of differential treatment for boys and girls on-
ly perpetuate their preparing for different roles in
adult society.
From the Spanish American point of view, many of the
policies of the United Nations and other international
organizations are out of line with their own views about
development and cultui'al heritage. When studying stereo-
) types, one has to keep in mind that not all have a nega-
tive result. Something considered appropriate in one
country, social class or geographical region can be quite
inappropriate in another. When deciding about future
courses for action, the decisive factor has to be the tho-
rough knowledge of the population with which one intends
to work. Among the many factors to be taken into consider-
ation are social class, urban-rural breakdown, years of
schooling, et cetera.
In the specific case of school children, the age,
grade, social, economic class and the education of parents
are among the many variables that influence their behavior.
If the strategy is used as a first step in an effort to ex-
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plore and identify problems and to initiate changes in the
curricular materials, all those variables mentioned pre-
viously should be kept in mind. When the educational sys-
tem cannot afford to re-edit or replace the books being
used, a strategy can be developed to try to counteract the
images children perceive in the books.
Among the most obvious of the efforts are the follow-
ing: a teacher can make sure that the children in the
classroom do not sit in opposite sides of the room; that
they take turns in such ccmmon school chores as dusting
desks and cleaning blackboards; that boys be allowed and
encouraged to play v/ith sewing cards and that girls be al-
lowed to build things and play with blocks. Special at-
tention should be given to physical activities such as
sports and exercises. Both sexes can be encouraged to
participate equally and fully in all class activities.
Such actions require the conscious effort and complete co-
operation of the teacher and school officials.
At a lower level, a teacher can create awareness in
the children by consistently providing them with non-tra-
ditional examples of behavior. Such examples can cover
a wide range of classroom activities. For example, one
such activity can be the requesting of drawings of lady
doctors with male nurses. The same impact can be obtained
by reversing the sex of the characters of a well-known
story or acting out behaviors attributed to the other sex
and then discussing the reasons for the behavior.
Once the children know how to read and write, requests
for stories or compositions v/ith female principal charact-
ers and discussions of the roles they portray can be or-
ganized. Other activities can be, asking the students to
describe the characteristics appropriate for each sex; then
have the students make another list with the attributes
they consider essential in a successful doctor, a patriot,
a police person, a nurse, et cetera without specifying the
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oex. The comparison of the characteristics adscribed to
each profession with the ones given as ideal for males
and females should prove very enlightening.
As those outlined oefore
,
other strategies can be de-
signed for classroom use. Nevertheless, the teacher has
to be well aware of the different variables affecting
his/her ov/n and the children's behavior.
Since cultural influences are often internalized to
the point of becoming more like habits, teachers using the
strategy or becoming involved in dealing with the topic
have to be aware of their own limiting views. Such actions
as the automatic reward of passive behavior in girls and
active behavior in boys while in the school context has
to be reevaluated. The influence of the teacher as role
model is extremely important. If the behavior of the
teacher does not reinforce the exercises, it would only
create confusion in the minds of the children. Another
aspect of the av/areness necessary for the teacher is that
which relates to the influence stereotypes have on boys.
The emphasis on leadership, action, work, et cetera
influences the development of economic, social and emo-
tional aspirations for males. V/hile encouraging girls
^ to become more active, the teacher has to help boys to
review their own behavior without ttireatening their iden-
tification as male members of society. The expression of
emotions, the importance of being kind, honest, nurturing
and oeing a good follower have to be portrayed as being
as important as the more easily recognized male qualities.
The underlying principle for any exercise or strate-
gy should be one that emphasizes the right and obliga-
tion of becoming all that each child is capable of being.
The emphasis should not be one that downgrades any role
of society whether it is considered masculine or feminine.
For the professional researcher, the continuing pur-
suit of equality in treatment for the male and female mem-
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bers of society can be rewarding, in Spanish America, ve-
ry few researchers have attempted studies on this subject.
Even though there is an awareness of the problem, very
few have attempted to search for and analyze the causes.
This is in part due to cultural constraints and budgeta-
ry limitations. In most cases, however, it is due to
lack of understanding of the field.
CHAPTER V
CONCLUSIONS
Overview. This chapter presents a brief smmnary of the
previous ones, the conclusions arrived at regarding the
strategy and some recommendations for its use and expan-
sion.
Summary
The purpose of this study was to develop a strategy
or a set of guidelines to analyze sex role stereotyping
in textbooks at the primary school level. A major assump-
tion underlining this purpose was that American models
could not be translated or readily adapted to Spanish Arne-
^ican countries because of the differences in language
and culture.
The impact that the portrayal of sex role stereotypes
have on young children has been studied and documented.
The realization that they help to socialize children into
future work choices and paths of self fulfillment has
wide implications for the developmental planning of the
underdeveloped countries.
A review of the pertinent literature served as a ba-
sis ior attempting to develop a strategy or framework for
the analysis of sex loles in Spanish America. The majori-
ty of the studies done in the United States used traits
or appropriate norms of behavior as a basis for the analy-
sis. An attempt was made to use that style to analyze the
five Venezuelan primary school books selected for the stu-
dy. This attempt failed because of the cultural differ-
ences and language problems. Specifically, the wide con-
cepts included in the traits were difficult to work with
and had several different meanings in the Spanish language.
The final version of the strategy is divided into
three parts. The first one, general information, seeks
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to familiarize the user with the material under analysis.
It requests information dealing with the sex of the au-
thor and collaborators, number of stories, et cetera.
The second part is the individual in the illustra-
tions and seeks to find out information about the charact-
ers presented in illustrations in the books. Only charact-
ers that could be clearly identified as male or female
were taken into consideration. Also, no personified ani-
mals or objects were counted. This section deals with
the characters present in the illustrations; who are they;
what are they doin^; whether they are passive or active;
the environment in 7/hich they are portrayed and the general
theme of the illustration. This will indicate whether
males or females are active or inactive; whether one sex
tends to be portra.yed doing some specific thing more of-
ten and whether there is any relationship between sex
activity and environment.
The third part, the society in the narrative, concen-
t^ntes on the analysis of the text. The main difference
between the questions in this section and those in the
preceding one is that the society is emphasized here.
The role of the narrator is explored since the Spanish
language presented some difficulties. The purpose for ex-
amining the role of the narrator is to determine if he or
she takes part in the action or tells about a principal
character. Since a child identifies himself with the char-
acters in the stories he or she reads, a male or female
active narrator can be an impact on his or her accept-
ance of role models. In both of the cases, whether act-
ive or not, the gender of the narrator has to be clearly
identified since in Spanish, the plurals that include
male and female characters are masculine by gender. Other-
wise, the questions are the same as in section tv/o.
After the design of the strategy was finalized, it
was applied to five Venezuelan primary school books sel-
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ected at random^ by the researcher. The results showed that
women are presented as mothers or teachers, with almost no
participation in the public sector of the economy of the
country. Males tend to be portrayed more often than fe-
males in more active roles. They also appear in a much
wider variety of occupations usually outside the home en-
vironment.
The next step taken was to test the strategy, it was
used to analyze three Venezuelan primary school books sel-
ected at random. The three books were also included in
the original five books used to design the strategy, in
this instance, the books v/ere rated by an outside "naive"
rater and the researcher.
The results of this test showed some problems related
to: first, the books and their design; second, difficult-
ies with how the questions v/ere st ted and third, with
personal bias. In the first instance, some of the books
were not organized in the most common way and did not fa-
cilitate the answering of some questions. In the second
instance, the rater and the researcher interpreted the same
question in a different way, resulting in very different
^
numbers in their answers. After much discussion, it was
j
agreed that the question was badly stated and did not re-
J fleet the true intentions of the researcher. The third
instance covered the more difficult problem of personal
bias. The difference in schooling and cultural background
between the rater and the researcher caused them to an-
swer in different ways. The resulting discussion under-
scored the necessity of having more than one person in-
volved in the testing or use of the strategy to balance
out any personal biases in the responses.
Nevertheless, the rater was of the opinion that the
strategy was adaptable to other Spanish American countries
once the areas of difficulty were corrected.
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Once the strategy was considered adaptable and gen-
erally reliable, the researcher proceeded to make sug-
gestions for possible areas for expansion and ways to a-
dapt it for the analysis of specific issues such as car-
reer choices, role of the mother and father, profitable
economic activities, et cetera. Some classroom inter-
vention strategies for use at different levels in the
educational system are also included.
Conclusions
Any study about women in Spanish America has to take
into consideration other factors that, aside from stereo-
types, constitute a heavy burden for the women. The pro-
blems of underdevelopment, class structures, lower part-
icipation in the labour force and almost total absence
from decision making positions confront women every day
with the necessity of planning strategies for their ovvtl
survival. In order to give a more coherent presentation
to the results, this section will present first, the con-
clusions related to the framework and then, the implica—
might have for the area of women and develop-
ment.
) * As seen previously, women are not aware of
the roles they can play in society or the responsibilities
those roles require them to assume. The premise that ed-
ucational systems perpetuate an image of women that por-
trayes them as a passive and non-parti cipatory force is
explored in this paper. The consequences that educational
materials have on the development of positive self images
has been studied elsewhere. In this particular study,
the purpose was to develop a strategy or guide that
could help educators in Spanish America to identify the
heavily emphasized and accepted modes of behavior taught
through the books to young children. Such accepted modes
of behavior, with their examples for future appropriate
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career choices could then be compared with the statistics
and real aims of the particular society under study, in
this case that was Venezuelan society.
The task of listing conclusions to this stury requires
the review of the original purposed for which it was under-
taken. During the process of carrying out the research,
implementing the design of the strategy and its applica-
tion to the selected books, it has become clear that the
study is just a mere prologue to a more extensive and
meaningful investigation.
As it relates to the specific aim of this study, it
can be concluded that the method developed of identifying
gender stereotypes through the analysis of books is ef-
fective and generally reliable. Since this study was spec-
ifically concerned with the design and not with the results,
the next step of comparing the results with the statistical
information available on performance, job participation,
et cetera was not taken into consideration. This is why
this study is considered only an attempt to provide educa-
tors with a framework upon which they can expand. The re-
sults only apply to the books used in the process of the
^
design of the strategy and should not be considered applic-
able to the cultiire.
The study of roles in Spanish America is very new and
basically an unresearched field. Because of this, and the
overemphasis given to the "machismo" theory all over the
v/orld, it is very imf.'ortant to keep in mind that gender
stereotypes not only affect women but also men. The need
to study both has been made clear elsewhere. There is al-
so need to delve into the problems facing both men and wo-
men when they acquire certain behavioral characteristics
attributed to the opposite sex. Spanish American novels
are lull of the dire and terrible consequences for women
who behave like or have goals similar to those accepted
by males. The same holds true for men who acquire sensi-
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tivities, who are nurturant or have apparently become
effeminate in their behavior. In both oases, the Spanish
American culture seems to have a very low tolerance level.
However, studies such as this one can contribute to
change the negative connotations of behavior that is away
from the norm.
As regards the content of the books, the study found
out that women were present in traditional occupations
that enhanced their role in family life. There were no
women depicted as political figures; no women appeared in-
volved in technical fields and no women were present as
community leaders. In conclusion, women were completely
absent from any position of influence, be it political,
social or economic. V/omen do not appear as a positive and
parti cipato 2T*y force in the development of the country.
During the process of designing the strategy, it be-
came increasingly clear that a researcher doing this kind
s^udy must become familiar with the ones done in other
cultures and languages to acquire certain knowledge and
skills to help in the area of research. However, when
dealing with Spanish American culture in particular, the
researcher has to be very careful with the use of terms
borrowed from another language. The translation of some
terms might cause a lot of problems because of the variety
of connotations a word can have. A command of the lang-
uage and familiarity with the culture are necessities in
this field of study.
In the specific case of the strategy, some possible
areas for further research are:
1) The further testing, correction and expansion of
the framework by having other Spanish American profession-
als work with it and apply it to books in their own coun-
tries.
2) The exploration of the v/ork of the illustrators
of children's books and how it does or does not reflect
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the work of the authors. In some cases, the illustrations
will reflect the content of the text, but in others, the
personal bias of the illustrator will be the one to ap-
pear in the illustration. In view of this, further stu-
dies should be done to clarify that relationship and how
it contributes or not to the portrayal of role stereo-
types.
3) The design and testing of intervention strategies
and curricular materials for use in the classrooms
-in
Spanish America, for the improvement and better knowledge
of the contributions of v/omen to society.
4) The design of worksnops for teachers to create an
awareness of the positive and negative impact of stereo-
types in educational materials.
All the preceding recommendations require the know-
ledge of the culture and language of the Spanish American
countries. This knov/ledge will give the researcher an ap-
preciation of the many idiosyncracies of the people who
live there.
Women and development
. Further research in the area of sex
roles can be very helpful for the people involved in de-
j velopment programmes. One of the aspects of development
programmes that has a definite effect on the success or
failure of projects has to do v/ith how well the planners
know the society and the people affected by the project.
In many instances, the traditional roles that women and
men play are affected and most of the times, those roles
are changed. Nevertheless, when a development planner de-
cides on a particular coarse of action in relation to a
strategy for development, he or she should study and care-
fully consider the possible consequences of such course
of action.
In the specific case of women and their role in de-
velopment, there are many areas that are new and need fur-
ther research. Sex role stereotyping is only one of them
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and It has a wide ran^^e of impact points in development
programming. Among those are the effect that sex roles
have on agricultural production, participation in leader-
ship and alphabetization programmes, nutrition and health
care intervention, rural reconstruction, et cetera. Among
the most important is, of course, the role of women in
specific class environments and how much their roles af-
fect decision making in the community. All those have to
be considered when deciding on a development programme.
As stated before, this particular study opened up a
series of concerns and possible areas for further re-
search. It has in many ways served as an exercise to
locate and identify controversial areas in the researcher's
mind. Many of the concerns expressed as a result of this
study have been studied in the United States but not in
Spanish America. The following are recommendations for
further areas of study that are related to the field of
women.
Recommendations
The study of women in Spanish America will benefit
from the involvement of more Spanish American profession-
^ als in this area of research. Some possible ares for fur-
ther inquiry are;
1) The effect of sex role stereotyping on the male
population and possible relationships within the areas of
career choices, social and economic activities, politic-
al activities, family life, et cetera.
2) The relationship between language and culture and
the effects one might have on the other and viceversa.
3) The impact of educational materials on the rural
and low income mcmoers of society, not only in the areas
of stereotypes, out also in the areas of economic aspira-
tions, political participation, acceptance of development
projects, traditional roles, social aspirations, family
life, et cetera.
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4) The study of traditional roles for both men and
women in the society.
5) The study of roles as they appear in the media,
such as television, radio, photo-novelas, short stories,
novels, poetry, music and the arts in general,
6) The gathering of statistical data that cover not
only the traditional economic indicators, but also the
non-traditional and not economically profitable activi-
ties such as household or cottage industries, arts and
crafts, et cetera.
At this point, the field of stereotyping in Spanish
America is new and barely researched. The design of the
strategy is just a very small step towards the creation
of a conscience about the problems involved in the field
and the consequences they might have on the evolution of
society.
I
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Apendix A
Cuestionario para Analizar Estereotipos
S©xiial6s ©n Mat;©rial©s Escolar©s d©s’tinados
al D©ssarrollo d© D©strezas en Lectura
I ns ’brae ci on© s para ©1 aso d©l ca©stiionario :
El ca©stionario ©sta disenado con el proposito d© ana
lizar ©st©r©otipos sexaal©s qae pa©dan apar©cer ©n mat©ria
l©s ©scolar©s d©s'tinados al d©sarrollo d© d©strezas ©n
l©ctara. Est© consta d© tr©s s©ccion©s o part©s. La Pri—
m©ra S©cci6n (Part© I) pid© datos bibliograficos
; la S©-
ganda Part© (Part© II) analiza las ilastraciones y la T©r-
c©ra Part© (Part© III) analiza ©1 contenido,
1) D©cida caal libro o mat©rial des©a analizar antes,
d© ©mpezar a contestar las pregantas. Si decide analizar
an libro qa© no ©sta compaesto por diferentes narraciones
o caentos, planifiqa© para dividirlo por capltalos a fin
d© facilitar sa trabajo con el libro. Si ©1 libro con-
tiene diferentes caentos o secciones, paede escoger alga-
nas de ellas o el libro completo. Si se decide por alga-
nas secciones o narraciones, asegarese de escoger ana
maestra balanceada, analizando im caento d© cada tres o
ano d© cada dos. Si ©1 libro no tien© ilastraciones,
simplement© no contest© el aparte d) bajo el 1) en la
Parte I y el total de la Parte II—Los Personages en las
Ilastraciones.
2) Una vez qae haya seleccionado el material lealo
caidadosamente para familiarizarse totalmente con el.
Proceda a leer el caestionario en sa totalidad.
Las sigaientes explicaciones 1© ayadaran ©n la interpre-
tacion d© las pregantas.
Explicaciones ;
1) Tanto en las ilastraciones como en ©1 contenido,
caent© SOLAMENTE seres hamanos; no caent© animales, plan-
131
tas u objetos personificados,
^
2) Se entiende por persona je central o principal
aquel que es el sujeto o el objeto de la accion. Si no
esta seguro, no dude en hacer uso de la casilla "No se".
^1 'termino TRABAJO o actividad ocupacional tain—
bien incluye actividades no remuneradas; as£, el trabajo
o actividad ocupacional de los nihos de edad escolar es
ir a la escuela. La dueiia de casa, al limpiar, esta tra-
bajando en tareas del hogar,
4) a) La palabra CIVICO (Pregunta Num.9, Parte II
y Num. 5, Parte III) incluye todo lo que entendemos por
comportamiento moral y civico. Un cuento que enfatice cua-
11 ^2-bes morales o civicas^ se puede clasificar como de
/
enfasis civico.
b) La palabra HISTORICO ( Pregunta Num. 9 Parte II
y pregunta Num. 5, Parte III) incluye en su definicion
biografias de patriotas, heroes militares o cualquier otro
contenido que enfatice la glorificacion del pasado y las
tradiciones nacionales del pais.
c) La palabra RELIGIOSO (pregunta Num. 9, Parte II
y pregunta Num. 5, Parte III) incluye tambien persona jes
legendarios y mitologicos.
d) Es posible que una narracion o ilustracion se
pueda clasificar en mas de una categoria. Trate de clasi-
ficar el material bajo la categoria mas enfatizada o pre-
domiriante .
e) Algunas de las preguntas pueden o no ser apli-
cables al material bajo analisis. De no ser aplicables,
simplemente haga uso de la casilla "No Aplicable".
La Ho ja de Contestaciones
Se han provisto hojas de contestaciones. Si el libro
o material bajo analisis contiene una sola nanacion puede
contestarse directamente en el cuestionario. Si el mate-
rial tiene mas de una narracion o cuento, el uso de las
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hojas de contestaciones le dara la oportunidad de poder
usar el cuestionario varias veces, Cada hoja de contesta-
cioncs tendra las respue stas del analisis de una narracion.
PRIMERA PARTE - Informacion General
1) Escriba:
a) El titulo del libro o narracion; nombre del
autor, casa editora, lugar y fecha de publicacion,
b) Si el libro contiene varias narraciones, es-
criba el nombre de la que va a analizar, el nombre del
autor y el numero de la pagina en la cual aparece.
c) Si es un libro, estudie el indice o la tabla
de contenido; si aparecen varies autores, anote el numero
de autores masculines y/o femeninos. Si un autor ha con-
tribuido mas de una narracion, cuentelo solamente una vez.
Las narraciones de autores anonimos o cuyos nomores no
indicuen claramente su sexo
,
no deben tomarse en conside-
racion.
d) Estudie la caratula del libro. Si aparecen
personas, anote el numero de ellas por sexo,
SEGUNDA PARTE - Los Personages en las Ilustraciones
Instrucciones :
) El proposito de esta seccion es obtener el numero de
personajes masculines y femeninos que aparecen en las ilus-
traciones, indicando si son adultos o nines. Tome en con-
sideracion solamente aquellos personages que pueda clasi-
ficar claramente como masculines o femeninos. No cuente
animalcs, pi ntas u objetos personificados,
2) Cuando analice la ilustracion, trate de no leer la
narracion o texto escrito . En case de tener dudas, use
la categoria "No se".
3) Si no encuentra relacion entre la pregunta y la
ilustracion, use la categoria "No Aplica".
Las preguntas ;
1) Anote el numero total de personages de ambos sexos
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en la ilustracidn.
2) Anote el numero total de persona jes femeninos y
masculinos en la ilustracidn.
3) Si aparecen ninos y adultos en la ilustracion, ano-
te el numero de adultos por sexo y el de ninos por sexo
:
Adultos Maso. Fem. No se
Ninos Masc. Fem, No se
4) Anote el personage principal en la ilustracidn y si
es masculine o femenino.
^^^ 0 , Fem. No Aplica No se
5) Determine si exists alguna accidn representada en
la ilustracidn.
Si No No se
Si la respuesta es SI: indique si el persona je obje—
to o sujeto de la accion es; fem. masc.
6) Trate de determinar el ambiente de la ilustracidn:
Hogar (casa) campo
escuela
Ciudad
traba jo
No se
No aplica
7) Si la ilustracion indica alguna actividad ocupa-
cional o trabajo, andtelo;
a) Si No No se
De ser SI: indique el sexo del personaje o perso-
na jes que lo ejecutan:
b) fem. masc.
8) Si la contestacidn a la pregunta anterior es afir-
mativa, clasifique el tipo de trabajo:
a) trabajo domestico b) magisterio
c) agricultura d) e studio
\ t (escolar)
e) Otro ( especifique)
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9) Clasifique^el tema principal de la ilustracion:
a) tema civico o moral
b) tema historico o patridtico
c) tema religiose o mitoldgico
TLRCLRA. PARTE — La So ciedad en la Narracidn
Instrucciones ;
El propdsito de esta seccion es obtener informacidn
acerca de las narraciones o texto escrito.
1) Al contar el numero de personages recuerde incluir
solamente seres humane s.
2) Recuerde contar los persona.jes
^ el numero de
ve ce s 9^6 aoare can en la narracion * El mismo personjije
puede aparecer varias voces en la narracidn.
3) Si el autor toma parte activa en la narracion y no
lo puede clasificar como masculine o femenino
^
use el
"No se".
4) Use el mismo recurso en el case del narrador.
Las preguntas ;
1) Indique el numero de persona jes en la narracion y
clasifiquelos por sexo:
total fern, ^mas, nose
J 2) Determine si el narrador toma parte en la accidn:
a) si no no se
Si toma parte, clasifiquelo por sexo:
b) masc. fern. no se
Si aparecen nines y adultos en la narracion, deter-
mine el numero y sexo
:
Ninos masc. fern. no se
Adultos masc. fern. no se
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4) Clasifique el tipo de
la accion en la narracio'n:
a) casa (hogar)
b) escuela
c) trabajo
d) campo
5)
Determine el tema o
rracidn:
cimbiente en el cual ocurre
e) Ciudad
f) no se
g) Inde terrain:^ do
h) otro (especifi-
que)
enfasis principal de la na-
a) tema civico o moral
b) tema historico o patridtico
c) tema religiose o mitologico
6)
Decida quien o quienes son los
pales y clasifiquelos por sexo
:
total masc. fern.
personages princi-
no se
7)
Indique si lospersonajes femeninos aparecen mas o
menos actives que los masculines:
mas actives menos actives
^0 se No aplica
8) Si hay evidencia de ocupacidn laboral o trabajo,
decida quien lo ejecuta y clasifiquelo por sexo:
Si hay No hay
fem. masc. total no se
9) Si contests "Si" a la pregunta anterior, especi-
fique el tipo de trabajo:
a) trabajo domestico
c) agricultura
e) otro (especifique)
b) magisterio
d) trabajo escolar
:‘«'vu*v
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